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ABSTRACT 
 
This qualitative action research project was designed following a closer consideration of the 

recent advances in policy and curricular change as part of the new Irish Junior Cycle Visual Art 

Curriculum, in particular its emphasis on adolescent wellbeing. This has been brought about with 

the introduction of key skills that are the cornerstones for any new curricular development to 

insure successful student learning (p.13, Department of Education and Skills, 2015). For example, 

staying well, working with others, communicating, being creative, managing myself and managing 

information and thinking. Coupled with that, it was influenced by the minimal exploitation of the 

creative digital medium of film-making in Irish second level art education. A discipline that has the 

potential to develop these skills. The project, on which the study was structured around, was 

developed as a short course that was submitted to the National Council for Curriculum and 

Assessment (NCCA) and was designed following the new Junior Cycle guidelines.  

 

The study took place in an all-female class of eight, 13 to 15-year-old students. As such the project 

was designed with a conscious focus on womanhood, whereby the subject matter was that of 

female figures of interest and social issues that might be relevant to the lives of teenage girls. By 

doing this a greater level of empathic engagement with the project was fostered and the results 

of such engagement were also examined. The project was conducted over a ten-week period, in 

an all-girls, multi-ethnic, secondary school in Galway city, Ireland. Qualitative action research was 

the theoretical framework under which this study was conducted. Data collection methods relied 

for the most part on the use of individual questionnaires and recorded focus groups. Further data 

was also gathered from reflective diaries, tutor feedback, student work and assessments. 

 

What emerged through the study was that, through the methods and methodologies inherent in 

participatory documentary making, a process of social, emotional and creative learning could take 

place. The representation of the findings from this study, as put forward in this report, argues that 

these positive effects are attributed to interacting with, what is arguably a socially risky artistic 

process, and an immersive method of research. One that encouraged the participants to step 

outside their comfort zone both in a social and creative sense. As such it provides support for the 

grounds that documentary film-making should be strongly considered as a discipline to be taught 

in second level art education, not only for the technical skills it develops, but also for the social, 

emotional and creative skills.   
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1. INTRODUCTION 
 

1.1 Rationale 

The general area of study of this research project is digital media in Art education, with a particular focus 

on documentary production and its effects on wellbeing and creativity in adolescents. It arises from my 

own experience in documentary production and my interest in investigating whether the documentary 

method is useful in nurturing wellbeing and creativity. 

 

The highly competitive nature of the TV and film industries from my experience, tended to affect my own 

confidence, self-esteem and emotional health in interesting ways. The friction caused by competitive 

work teams and the creative constraints of commercial production meant that the positive benefits of 

taking part in a documentary production, for me, were hindered. Despite this, I could still see how the 

unique strengths and value of producing in this medium could be utilised to achieve more positive results, 

particularly if you minimise the competitive atmosphere it can create and allow participants more creative 

freedom. Such qualities as in: 

 

• Being either physically or figuratively present in and having a symbolic ownership of one’s film.  

• Investigating and presenting a subject that is of great value and meaning to the film-maker.  

• Having a high level of social interaction, both with interviewees and classmates in the form of 

production team members. 

• Being encouraged to take part in social and creative risk taking. 

• Engaging with the stages of the film-making process which provide opportunities for vicarious 

and embodied learning, whereby deep critical reflection and decision making can occur and 

digital and visual literacy can develop. 

 

In this instance (the second level classroom), in order to figure out whether the documentary film-making 

process might nurture and support positive self-awareness, and well-being skills, the project was designed 

to nurture positive attitudes on self-perceptions, broaden self-awareness and strengthen emotional and 

mental well-being in students who participate. 
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1.2 Aims 

The initial research question underpinning the study was: 

 

To what extent does composing a documentary about female figures of interest and relevant 

contemporary social issues effect the self-awareness and emotional well-being of adolescent girls? 

 

Considering this the aims were as follows: 

 

• to investigate the effects of the documentary film production process on the emotional well-being of 

adolescent girls. 

 

• to discover ways to help promote emotional well-being and self-awareness in adolescent girls through 

digital media literacy, researching, interviewing people and film production. 

 

• to find out if documentary composing is a useful method in fostering emotional well-being and self-

awareness. 

 

• to investigate the effects of having adolescent girls examine relevant contemporary social issues and 

engage with female figures of interest. 

 

1.3 Context 

The study was conducted in an all-girls, multi-ethnic secondary school, of approximately 350 pupils, 

located in inner city Galway, on the west coast of Ireland. Participants of this study were a group of eight, 

13 to 15-year-old girls in a second-year class (all of which have been given pseudonyms for this report). It 

was conducted over a ten-week period in 2017.The contact time allocated to the project comprised of 

two double classes a week with a total of two hours and 40 minutes a week. 

 

The project was designed with a conscious focus on womanhood, taking significant female figures of 

influence as the subjects of the documentary. As a starting point, participants discussed and investigated 

contemporary social issues that were relevant to them (e.g. body image and the influence of media, 

academic and career achievement, and lifestyle choice, cultural diversity, etc). With these issues in mind 

they composed a documentary by interviewing women who they found interesting or admired. By doing 

this they were provided with a vicarious learning experience where they may have become more aware 
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of their holistic selves and their interaction with the society around them, which in turn would arguably 

have positive effects on their emotional and mental capabilities such as self-awareness, self-esteem, 

confidence, empathy and their ability to self-reflect. 

 

1.4 Methodology 

The study demonstrates a methodology of qualitative enquiry that involves an interpretive and naturalist 

approach to the subject matter (Denzin and Lincoln, 2005). It was conducted through classroom-based 

action research, in which, I the educator, inquire to and through my teaching practice, examine the results 

and learn how to effect positive change in curriculum development and future classroom environments 

(Cohen, Manion and Morrison, 2007).  Short periods of time were allocated to gathering data in the form 

of questionnaires and recorded focus groups were also documented, kept and filed systematically and 

found to be valuable data sources. A process of constant comparison and reflection on methods was 

undertaken to allow for the most authentic results to be gathered. Daily and weekly reflections, tutor 

feedback, student work and assessments were also used as data sources. 

 

1.5 Limitations 

There were many limitations present when conducting this study, including the short period of time 

allocated to it. Due to the school being amalgamated, classes were divided between two campuses. As 

such organising and transporting materials and documents may have hindered the research. Another 

notable limitation was the sample size of only eight students, some of which were absent at different 

times during the process. A very significant limitation was the lack of appropriate ICT (information and 

communication technology) in the form of computers, cameras and internet access. There were many 

instances of improvisation in teaching methods to counteract this, but I feel opportunity was lost in 

gaining an insight into student’s reaction to a more hands-on and technical project.  
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2. LITERATURE REVIEW 
 
The purpose of this literature review is to provide a context and justification of the research that will be 

conducted by the author. It will be a review of and reference literature covering a range of topics that are 

unified by the initial research question: 

to what extent does composing a documentary about female figures of interest and relevant 

contemporary social issues have an effect on the self-awareness and emotional well-being of 

adolescent girls? 

The subject matter of the project is geared towards allowing comfortable interaction with interviewees 

through a supportive environment of women, whereby the social issues that the girls feel are important 

to them can be drawn. 

 

To contextualise and rationalise the focus on wellbeing, attention is drawn to the new framework for the 

Irish Junior Cycle which focuses on developing six key skills (alongside literacy and numeracy). These key 

skills are managing oneself, staying well, communicating, being creative, working with others and 

managing information (p.13, Department of Education and Skills, 2015). 

 

The paper will start with initial research into the areas of risk taking and creativity and how the 

participatory documentary method can provide a creative process where the associated learning involved 

in documentary film-making through vicarious learning, could support a belief in one’s ability to succeed 

in specific situations or accomplish a task. It then focuses on wellbeing and its definition of being 

maintained through a balance of specific skills and resources and day to day challenges. From there it will 

focus on literature that explores how digital video production, particularly documentary, can be used as 

a tool for vicarious learning in secondary school students. In doing so the author will investigate how to 

apply this knowledge in researching how digital video documentary composing can be used as a teaching 

method to nurture wellbeing and creativity in students.  

2.1 Risk Taking and Creativity 

The genre or mode of documentary that will be underpinning this project is referred to as participatory 

documentary. This is an inclusive and collaborative process of film-making that engages people in 

designing and carrying out the collection and transmission of their own story, whereby the filmmaker(s) 

interact with their subjects, rather than unobtrusively observing them. The film-maker(s) voice (often 

figuratively) is heard within the film (Nichols, 2001). 
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Although there is little evidence to support it, risk taking is often associated with creativity. A 2017, article 

detailed two studies, aimed at exploring this association. They examined the relationship between five 

domains of risk taking (financial, health and safety, recreational, ethical and social) and five measures of 

creativity. Results suggested that creativity is linked to high risk-taking tendencies in the social domain 

and other domains of risk taking were not significantly linked with any measure of creativity. Thus, social 

risk taking is particularly interesting for further examination, in the context of creativity. The article details 

this association as ‘how creative individuals often present their ideas and creative products to social 

groups, for evaluation, appreciation, or criticism’. Therefore, the activity involves a high level of social risk 

as it entails the possibility of the creative idea or product being rejected or ridiculed (Tyagi et al., 2017). 

 

As mentioned previously the nature of participatory documentary film-making is an art form that arguably 

involves greater physical and emotional immersion than others. As such the author feels that with careful 

consideration it can be utilised as a method for not only developing creative and critical thinking, but 

social and emotional wellbeing. 

 

2.2 Social and Emotional Role of Arts in the School 

Vassiliki Karkou and Judy Glasman (2004) provide an informative overview of current debates concerning 

the place of the arts in education and explore the emotional and social role of the arts in school. They 

discuss how our experience of the arts and arts therapies suggests that, when the arts are appropriately 

used, they can benefit personal wellbeing and social integration of young people. Thus, their capacity to 

learn and achieve can be facilitated and ultimately strengthened (p.8, 2004). 

 

2.3 Wellbeing 

Some definitions of ‘wellbeing’ refer to it as a state of being happy, healthy and prosperous. However, 

these definitions rather refer to the byproduct of wellbeing. Rachel Dodge (2012) tackles this tricky 

concept in her journal article, The Challenge of Defining Wellbeing. She describes it as a balancing process 

between skills and resources, and the challenges encountered in one’s daily life (see fig.2.1). She describes 

wellbeing as being experienced when one is capable of meeting these challenges whilst sustaining or 

ideally increasing these resources and skills (Dodge et al., 2012).  

Some of the skills and resources outlined can arguably be influenced by or could be developed through a 

project such as the one referenced in the research question by providing the necessary challenges needed 

to develop wellbeing. She outlines ‘resources’ as one’s vital needs in order to prosper. They include 

(among others): self-awareness, a sense of purpose, motivation and enthusiasm, social support and 

community. ‘Skills’ are referred to as one’s capabilities that enable one to meet life’s challenges 

successfully. Relevant examples are: life experience, ability to communicate with yourself and others, 

emotional intelligence and stability, adaptability to change, creativity and innovation, any vocational or 
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academic skills. ‘Challenges’ are situations one is faced with on a daily basis that demand a response. 

These include: everything that is happening inside of you and outside of you, your relationship with 

yourself, your relationship with your partner, friends, family, colleagues and community, any event that 

is planned or unplanned, and any event that is favourable or unfavourable (Dodge et al., 2012). 

 

2.4 Self-Efficacy 

Although not specifically outlined as one of the necessary skills needed to balance wellbeing. Self-efficacy 

(or self-confidence) is arguably necessary in promoting and sustaining wellbeing. According to 

psychologist Albert Bandura (1977), self-efficacy is one's belief in their ability to succeed in specific 

situations or accomplish a task. This idea of self-efficacy lies at the center of Bandura’s social cognitive 

theory, which highlights the role of observational learning and social experience in the development of 

personality. This theory is the basis for Bandura’s seminal piece of work published in 1977 - Self-efficacy: 

Toward a Unifying Theory of Behavioural Change. It seeks to interrogate, explain and predict the 

‘psychological changes achieved by different modes of treatment’ (p. 191). Bandura theorises that 

personal efficacy is based on four sources of information: performance accomplishments, verbal 

persuasion, psychological states and, most relevant for this study, vicarious learning (p.195).  

2.5 Vicarious Learning 

As with Dodge’s study, the author has identified that some of these sources are more relevant than others 

in such a project. As such I have looked further into the area of vicarious learning as means to build self-

efficacy and wellbeing in adolescents. Documentary film-making (in particular participatory documentary) 

provides an immersive engagement with a subject by selecting a figure of interest to research, interview 

and film, one has access to a learning experience that provides reflection, observation and creative and 

critical thinking throughout the process.  

Fig.2.1: Illustration of Dodges theory of wellbeing (Dodge et. al., 2012). 
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Vicarious learning is defined as learning that is acquired from indirect sources, (e.g. hearing or 

observation) rather than direct, hands-on instruction. Bandura formulates that by seeing others perform 

difficult activities without destructive consequences the observer will build on the expectation that they 

will improve if they persist in their own efforts (p.197). Indeed, research presented in this paper bear 

more directly on this hypothesis.  

2.6 Digital Video Composing and Embodied Learning 

Considering the above, I seek to explore a method in which the adolescent girls at the center of my study 

can engage with positive female figures of interest in such a way that the opportunity for vicarious 

learning is at its maximum. In doing so, I consider a situation where embodied learning and immersive 

engagement with a role model can be conducted, so that vicarious learning can take place and personal 

efficacy and wellbeing can be affected. Such a situation would also provide a frame work to help monitor 

personal efficacy levels.  

Doerr-Stevens, in her 2017 research paper, affirms how documentary video filmmaking can be utilised as 

a form of ‘embodied research’ through its composing process. She follows a group of American high-

school students as they research public transportation and pays attention to the learning happening 

through field-based research and multimodality. Multimodality is defined as a theory of communication 

and social semiotics that looks at communication methods in terms of the textual, aural, linguistic, spatial, 

and visual resources used to compose messages (Kress and Van Leeuwen, 2001). 

Through this digital video composition students are tasked with combining various kinds of expression 

such as visual, audial and textual, into a single form that is defined and has reason. Doerr-Stevens refers 

to a recent interest in literacy that examines the affordances of making art and this type of multimodal 

composing in promoting interpretive and systemic thinking about literature and how it can encourage a 

deeper engagement with literacy learning overall. The article highlights that documentary video 

production furthers the learning by requiring students to investigate a topic, issue and most notably a 

person and thus engaging the students in authentic tasks of critical enquiry and problem solving.  

Doerr-Stevens (2017) provides an example of this embodied inquiry from three students who took part in 

their own documentary process. She explains that their experiences were ‘exceptionally recursive and at 

the same time transformative in terms of how their full-bodied investigations prompted deeper learning” 

(p.3). The group’s process of investigation involved distinct moments of embodied inquiry that led to a 

deepened curiosity and understanding of their subject, during their experience partnered with a different 

stage of the composing process. After interviewing the students, she described how the perspectives of 

the students changed because of the digital video composing experience. One student articulated that 

being present in the environment at the heart of the documentary and reflecting on it after was the key 
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element in her learning and provided her with a new more positive perspective of the subject. 

Furthermore, she describes how the student continued to ruminate over the subject even after the digital 

video process was over, suggesting the embodied inquiry process was not over.  

Another student involved in the study provided her with an example of embodied learning during the 

editing stage where the process of making repeated representational decisions had to be made. The 

student had to explore her own personal stance on the subject and decided what elements would best 

represent it. Interestingly the author makes the point that the iMovie editing interface provided a 

‘temporary scaffolding for her evolving point of view’ (p.4). She concludes that by providing students with 

a means to develop their critical media literacy, digital video documentary composing allows for much 

more empathic learning to occur and through the process of embodied inquiry, it engages them with 

subjects on a far more fundamental level then traditional literacy. In addition, it promotes empowered 

learning practices that can be utilised in an increasingly digital and culturally divided world.  

2.7 Content, Technology and Pedagogy  

There is a case against the use of digital technology in the classroom in relation to student attainment 

levels and how it can in some ways hinder student learning. A 2012 report by Higgins, Xiao and Katsipataki, 

which investigates the meta-analysis on the impact of digital technology on academic achievement, 

outlines the positive aspects of incorporating digital technology into the learning environment, yet makes 

a case that these come into effect due to teacher knowledge and training and a focus should be put on 

the effective pedagogical use of the technology to support teaching and learning aims.  

The report also claims that a “collaborative use of technology (in pairs or small groups) is usually more 

effective than individual use, though some pupils, especially younger children, may need support in 

collaborating effectively” (p.15). Thus, further supporting my belief that the collaborative nature possible 

in digital video documentary composing supports the embodied learning experience of the students.  

The digital technology element of such a documentary project is further brought to question in Hofer and 

Swans study from 2006, which observes the intersections of content knowledge, pedagogical knowledge 

and technological knowledge occurring when conducting a digital documentary project in a social studies 

class at an American middle school. The article itself considers how technology might disrupt the 

immersive learning of the project by being too complex compared to if the students were presenting 

orally or in writing. The study focuses on the teacher’s knowledge in these three areas and how it affects 

the outcome of the project. They refer to other studies that indicate the benefits of student produced 

video projects in relation to them being used as a means for student capacity development and that 

students creating their own videos tend to show increased motivation and engagement. Most notably 
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they point out how in many instances the creation of student-produced films also provides opportunities 

for students to engage more deeply in the subject matter than might otherwise be possible.  

2.8 Conclusion 

To conclude, through examining Banduras (1977) work, vicarious learning has a reasonable effect on self-

efficacy levels which in turn could be linked to social and emotional wellbeing. Thus, engagement with 

positive female figures of interest and ruminating on social issues that are relevant to them as adolescents 

and as girls, could be affective in increasing personal efficacy and wellbeing among participants involved 

in documentary film-making. To fully engage students in a way that insures vicarious learning is at its 

maximum, an embodied method of learning could prove to be effective.  

Participatory documentary production provides such an immersive learning experience. While the effects 

of digital video documentary composing have been looked at in terms of general learning and social 

awareness, its effects on personal efficacy were not part of the studies reviewed. This provides 

justification for the proposed topic - that digital video documentary composing can influence self-efficacy 

and wellbeing in female students by having them engage with female figures of interest.  
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3. RESEARCH DESIGN 
 

3.1 Participants 

The research participants included eight second year students, from an all-girls, inner city secondary 

school, located in Galway City, Ireland. These students were aged between 13 and 15. They were of mixed 

ability, from various ethnic and social backgrounds, displayed a range of interests and has varying 

personalities, which are factors kept in mind throughout the study. For the purposes of anonymity all 

names of the participants have been changed and their faces obscured where they appear in images. 

 

3.2 Ethics 

As the research was undertaken in a secondary school classroom and the subjects were under the age of 

18 years old, issues surrounding child protection had to be addressed. Any interaction with non-Garda 

vetted adults was supervised by the researcher (who is Garda vetted). Parents/guardians were informed 

fully about the purpose, methods and intended uses of the research, what their children’s participation 

in the research involved, and what risks and benefits are involved. This information was presented 

accurately, clear and easily understood and was provided in a consent form (see appendix six) and any 

further information was provided upon request of the parent/guardian. The participant and their parents 

were allowed to consent in a voluntary way, free from any coercion, undue influence, or manipulation. 

Any information supplied by the participants for the research was/is strictly confidential and their 

anonymity was/is respected at all times.  

 

As the area of study focused on emotional and mental well-being, careful consideration on the use of data 

collection methods were made in order to avoid unnecessary intrusion. The project and any interactions 

with the participants was framed positively with the thought of boosting mental and emotional well-being 

in mind. Participants were encouraged to voice any concerns and were made aware of in school 

counsellors.  

 

Any data gathered was stored on a password protected laptop and backed up onto a password protected 

hard drive. The original data was destroyed after all research was conducted and the data was analysed. 

 

 
 
 



14 
 

3.3 Research Methodology 
 
Qualitative Action research 

The underpinning research theory and model for this study was Action Research. Action research is a 

reflective process that allows for inquiry and discussion as components of the “research”. Rather than 

dealing with abstract suppositional issues, action research allows practitioners to address concerns that 

are closest to them, ones over which they can have some influence and make change. (Ferrance, 2000). 

 

This study tackled issues related to human behaviour, mentality and 

emotion, as such it was conducted through a process of qualitative 

inquiry. Qualitative research is exploratory in its nature and its 

benefits lie in its ability to provide complex textual descriptions of 

how people experience a given issue (Given, 2008). Thus, it was an 

appropriate method for this type of classroom-based study as it 

involved a small number of participants which the researcher 

interacted with as a teacher in a classroom based environment. 

 

The study began with little knowledge of the participants and how 

they express themselves, thus attention needed to be taken in developing questions, documenting 

observations and reflections and continually adapting as the study unfolded and participants thoughts 

and expressions became clearer. Action research also allowed the absorption of other information which 

may have provided interesting and unexpected results which had not been prepared for in other research 

methods. 

 

3.4 Research Methods 

Recorded focus groups: 

Focus groups were ideal for gathering this type of qualitative data from the study. It better uncovered the 

emotional and behavioural characteristics that indicated emotional wellbeing and creative and critical 

thinking, that other methods might disguise. It was a useful way for the researcher to probe into the 

participants thoughts and improvise questions based on answers given, emotional responses and body 

language. One problem that I encountered with this research method is that the participants we’re not 

as authentic with their answers, as they felt uncomfortable with such intimate interactions. They also 

picked up on the type of answers that I the researcher wanted to hear, based on body language or 

responses. 

 

Fig.3.1: Illustration of the 
action research methodology. 
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Questionnaaires: 

Using a questionnaire was a convenient method of gathering data, particularly in a classroom scenario 

where time is limited. All participants could answer a single set of questions in a short amount of time 

compared to interviews and focus groups. It also provided a level of anonymity compared to other 

methods, thus answers tended to be more authentic. They also reduced the interviewer bias, as there 

were no verbal or visual cues that would influence the student’s responses. Unlike a focus group or group 

interview, answers made by one did not influence the rest of the participants. 

 

The questionnaire was used to gage the student’s inner belief in their own ability and was worded in 

different ways to allow participants to give responses in their own words. From doing research I came 

across literature that outlines the type of questionnaires used to interpret and measure states of 

psychological well-being are usually personality-like, self-report questionnaires designed to access one’s 

inner beliefs, attitudes and emotions.  Examples include scales measuring self-awareness such as the 

mindful attention awareness scale (Brown and Ryan, 2003) and the self-reflection and insight scale (Grant, 

Franklin and Longford, 2002) and questionnaires designed to measure confidence and self-efficacy such 

as the personality evaluation inventory (Shrauger and Schohn, 1995), the individual learning profile 

(Pulford and Sohal, 2006), trait-robustness of self-confidence inventory (Bettie, Hardy, Savage, Woodman 

and Callow, 2011) and the future life events scale (Kleitman and Stankov, 2007). With the above in mind 

questionnaires were initially designed suited for young students in order to help reveal their inner 

psychological state and well-being. 

 

Observation and analytic field Notes  

Analytic field notes of impressions on observations were recorded into a diary during lessons. It was used 

as an effective way of keeping control of the information and provided a method of immediate analysis 

in the form of reflections. The research diary included: 

 

• summaries of what happened in class, 

• days the project was worked on, 

• accounts of conversations, discussions, interviews, practical sessions and observations 

• hunches and thoughts, 

• diagrams, drawings and mind maps, 

• reflections on what was initially observed, 

• reflections on re-reading the diary, 

• plans for future action or research. 
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3.5 Data Analysis 

Analysing data was a process that occurred throughout the project. It began the moment the researcher 

entered the classroom and continued as interactions were happening, as descriptive notes were written, 

and as the researcher considered what those interactions and descriptive notes mean. Thematic mapping 

was needed in order to make sense of the constant and messy flow of data which helped to inform the 

other methods of data analysis. 

 

Constant comparative method:  

Self-awareness and inner emotional states can present themselves differently in individuals. For example, 

a highly extroverted person may appear more confident than an introvert. Therefore, it was important to 

compare the data collected on each individual with themselves rather than just each other. As the levels 

of emotional well-being and creative and critical thinking were monitored over the course of the 

documentary process, it was useful to see the effects at different stages of the production (i.e. 

researching, interviewing, editing). In order to see the effects, the data collected needed to be compared 

with data collected at different stages of the production. The constant comparative method is a method 

for analysing data in order to develop a grounded theory in social studies (Glaser and Strauss, 2008). It 

involves comparing newly collected data with data collected previously, it was a useful method to use in 

this scenario. 

 

Thematic Analysis:  

A thematic analysis method also allowed me to identify themes and patterns in the data collected that 

may otherwise have been missed. It was used to make sense of seemingly unrelated material, analyse the 

qualitative information and to systematically gain knowledge and empathy about the participants 

(Balkissoon, 2017). 

 

Qualitative Coding and Analysis 
The method used to analyse this data was to code and categorise it and divide it into abstract ‘bits’. This 

required close interrogation of the data, which was recorded and transcribed into text. This involved 

reading and re-reading the text and identifying recurrent words, themes and concepts. The written text 

was then transferred into line by line code after carefully examining words, phrases or sentences for data 

relevant to the overall research question. Using the constant comparative method, the information was 

then reflected on and reviewed in order to produce more effective interview questions. 
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Triangulation: 

Triangulation was used to corroborate and validate the data 

through a process of cross verification from multiple sources. This 

method also ensured the accounts of data were rich, 

comprehensive and well-developed. A single method can never 

adequately shed light on a phenomenon, therefor multiple 

methods were used in order to facilitate deeper understanding 

(Given, 2008). 

  

Questionnaire 

Observation Student Work 

Research 
Findings 

Fig.3.2: Illustration of the 
process of triangulating data. 
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4. RESEARCH FINDINGS 

The purpose of this study was to examine the ways in which a documentary production project would 

affect participants well-being, social and self-awareness, communication, creative and critical thinking 

and their ability to interpret and convey meaning through documentary film-making. The project began 

with an emphasis on female figures of interest and social issues relevant to the participants. The initial 

research question was:  

 

To what extent does composing a documentary about female figures of interest and relevant 

contemporary social issues effect the self-awareness and emotional well-being of adolescent girls?  

 

The genre or mode of documentary explored in this project is referred to as participatory documentary. 

This is an inclusive and collaborative process of film-making that engages people in designing and carrying 

out the collection and transmission of their own story, whereby the filmmaker(s) interact with their 

subjects, rather than unobtrusively observing them. The film-maker(s) voice (often figuratively) is heard 

within the film (Nichols, 2001). As such a great emphasis was placed on the interpersonal and 

communicative aspect of the process, as well as the technical and creative craft of film-making, and so 

the two significant themes which emerged after data analysis are; 

Theme 1: The effect of documentary film-making on personal development. 

Theme 2: The effect of documentary film-making on creativity, critical thinking and appreciation.

 

4.1 Theme One: The effect of documentary film-making on 
personal development 
 
The nature of participatory documentary film production requires the film-maker(s) to be highly present in 

their own film. Present, meaning they are doing more than sitting behind the camera and observing what is 

happening in front of them. The subject matter of the film is relatable and personal to the film-maker, and 

ownership of their film is obvious to the viewer. Having a high presence in the film-making process means a 

greater emotional and personal risk for the film-maker. The need for social interaction, group work and 

presence in front of the camera as well as behind it, mean that the level of discomfort for, in this instant the 

adolescent, is typically heightened, one could argue, in comparison to other art forms. 
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4.1.1 Emotional Consequences of 

Conducting an Interview. 

Through analysing data after the study, the most 

prevalent theme found was that students went 

through varying levels of negative and positive 

feelings throughout the film-making process. The 

increasing prospect of interpersonal 

communication for the purposes of visually 

recording an interview caused participants to have 

increasingly negative or apprehensive feelings. 

These feelings rapidly changed to positive feelings 

once this phase of the project was conducted. 

Negative feelings were those of unease, 

nervousness and awkwardness:  

I felt awkward, I felt like I was intruding and 
I was annoying 
 

I was kinda scared and awkward, nervous 
 

I feel weird 
 

Nervous, scared, slightly anxious 
 

I feel awkward and silly 
 

(student responses, 22/11/18) 

These negative feelings rose rapidly as the 

interview stage approached and peaked when 

students conducted their interviews.  

They then rapidly decreased during the review and 

editing stages and rose again during the screening 

stages. Positive feelings were of satisfaction, relief 

and a sense of wanting to do more: 

It was fun and I was comfortable 
 

I felt normal, and satisfied 
 

Relieved 
 

Wanting to do more 
 

(student responses, 22/11/18) 
 
These feelings were most prominent after 

interviews were conducted and when footage was 

being reviewed and edited (see fig.4.1). 

Students reported that approaching someone they 

are unfamiliar with, plus the presence of a camera 

was uncomfortable as it was something that they 

do not do usually, indicating that all students felt 

outside their comfort zone during the process.

  

…it was people that I 
didn’t know and I felt like I 
was intruding. Going up 

to their face with a 
camera and being like 
‘hey I want to interview 

you! 
 

- student response, 13/11/17 

0.

25.

50.

75.

100.

125.

Before During After

Positive Negative

Fig.4.1: Students reported feelings before, 
during and after interviews (%) 
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4.1.2 Fear of Judgement 

The issue of screening the film in school elicited 

conflict amongst the class, with some students 

showing pride in their work, enough to overcome 

the negative feelings: 
 

I want the school to see it 
 

Everyone in Ireland 
 

(student responses, 15/11/18) 
 

While most remained adamant that they did not 

want a wide local audience for the film: 

 

No, no, no, no 
 

‘Cause that’s embarrassing 
 

(student responses, 15/11/18) 

 

The project brought to my attention the extent in 

which these teenage girls take part in, are aware of 

and are affected by judgement of their peers. 

During a focus group session, students were asked 

about why they felt embarrassed to interview, 

some they stated that they would not feel that 

embarrassed if the interviewees were older, 

because: 

Teenagers judge more 
 

(student responses, 15/11/18) 
 

This fear of judgement was also evident during a 

focus group during week six, when discussing who 

they would like to see their film. The majority of 

students felt uncomfortable at the thought of the 

film being shown in their school and stated they 

expected their judgements to be: 

Brutal 
 

(student responses, 15/11/18) 

Fig.4.2: Week 5 - Student work - Interview with college student from 
NUIG 
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4.1.3 Self-image 

Having the subject matter focus around women and 

girls allowed for comfortable discussion, reflective 

thinking and self-expression:  

I like the fact that it’s about women, 
because all of us are women’  
 
you wouldn’t feel awkward around women 
as much 
 

(student response, 25/10/17) 
 

There was much opportunity for discussion and 

learning in relation to issues that affect young girls, 

such as body-confidence and self-image. This came 

about through discussion amongst themselves in 

class and hearing positive opinions from older girls 

who they may look up to. When asked about 

interviewing older college girls they stated that the 

older girls: 

…tell you the truth. 
 

….are more honest 
 

….are mature 
 

….are experienced 
 

…..understand 
 

(student response, 22/11/17) 

 

Indeed, most students showed a high level of self-

consciousness throughout the project, mostly in-

front of their interviewees, being in-front of the 

camera and hearing/seeing themselves on screen, 

for example when asked about what they felt was 

the biggest issue with the project Erica stated: 

I’m scared in case I do something incredibly 
stupid and it’s documented forever 
 

(student response, 22/11/17). 
 

 

When asked why they thought this project was 

positive for them some of the responses referred to 

their opinions of themselves and that others feel 

similar negative things about themselves: 

They think they are ugly 
 

People hate their voice and don’t like to be 
filmed 
 

Everyone thinks they don’t look good, and 
voice is not nice 
 

(student response, 22/11/17) 

I think they really noticed the open, non- 
judgmental and confident attitude of the 

college girls and their willingness to participate 
and be on camera 

 

- diary excerpt, 8/11/17 
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4.1.4 Self-Efficacy 

At the beginning of the project all but one student 

questioned stated they were looking forward to the 

upcoming project, with half stating they seen it as 

an opportunity for self-improvement. When asked 

about what they think their contribution to the 

project would be two participants stated they 

would be able to contribute their technical skills 

(filming, editing, recording), one reported that they 

would be able to contribute their ideas and one to 

interviewing subjects, while one stated that they:  
 

[Didn’t] feel comfortable 
 

(student response, 4/10/17) 
 

Upon finishing the project students stated that the 

overall experience was positive for them: 
 

Due to me stepping outside my comfort 
zone 
 

It helps you with your self-consciousness 
 

It teaches you to be more comfortable with 
strangers 
 

I’ve become a confident person, I can talk to 
strangers for the first time  
 

(student response, 10/12/17) 
 

This indicates that this process of increased 

negative feelings was beneficial to students, 

particularly in relation to their social ability (which 

will be outlined further on). Students also reported 

that their confidence improved in relation to their 

technical skills and their self-image:  
 

I got better at recording 
 

I am good camera woman 
 

Use of camera. Better at editing 
 

(student response, 10/12/17) 
 

Evidence of some correlation appear between the 

student's confidence and the negative feelings 

levels during the review/editing stages of the 

project (see fig.4.3). This indicates that the students 

sense of satisfaction and relief upon stepping 

outside their comfort zone and successfully 

completing a task that was a cause of increased 

stress and anxiety, may have resulted in positive 

effects immediately resulting in increased 

confidence:  
 

Nina is very positive after coming in with 
footage and is proud of her work 
 

(diary excerpt, 12/11/17) 

0.

2.3

4.5

6.8

9.

11.3

Idea generation Researching Filming Editing Screening

Stress Confidence

Fig.4.3: Post project data: average of self-reported stress and 
confidence of class (minus Susan) throughout project (out of 10). 
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All but one student reported positive feelings of 

relief and satisfaction immediately after 

interviewing (see fig.4.1), with one stating that they 

wanted to do more: 
 

It was fun and I was comfortable 
 

I felt normal, and satisfied 
 

Relieved 
 

Wanting to do more 
 

(student responses, 22/11/18) 
 

Upon finishing the film and reviewing it as a class; 

six out of the seven students interviewed stated 

that they were proud of the finished film (see focus 

group 13/12/17). After taking part in the project the 

majority of the students felt that their confidence 

had improved in terms of their technical and 

communication abilities and in terms of their own 

image: 
 

[Confidence] being in videos/films. 
 

I got use to my voice before I hated my 
voice 
 

I’m more confident now 
 

[Confidence] in front of a camera 
 

 

(student responses, 13/10/18) 
 
 

Susan who, from observation, appeared to be the 

most uncomfortable throughout the project, 

stating she was: 
 

…terrified making [it]’ 
 

(student responses, 13/10/18) 
 

She showed dissatisfaction with working in a group, 

seeing no personal benefits to the project stating: 
 

it was a mistake 

[she] felt so awkward doing [it] 

get the job done to be finished with it 
 

  (student responses, 13/10/18) 

 

These experiences of increased internal 

nervousness after the perceived stressor indicate 

the participant went through a more prolonged 

period of negative emotion. 

 

It should be noted that she was the only participant 

to be shown speaking and in view of the camera 

throughout her segment of the documentary 

(SuperFans). Furthermore, she was interviewing a 

friend (see fig.4.4) and was highly reluctant to 

interview someone outside her social circle 

therefore she had no interaction (along with her 

filming partner Nina) with someone new for this 

project. 

  

Fig.4.4: Screenshot from SuperFan film 
showing Susan (right) interviewing her 
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4.1.5 Empathy

Another area of personal development which is 

notable was student's development of empathy 

and respect toward their peers. On multiple 

occasions the students made comments on each 

other's ideas, comments that I observed as 

belittlement. For example, when taking part in 

group discussions during the idea generation stage 

and recording notes during the editing stage, 

students we’re asked their opinions on the topic of 

each other's films. Jane when commenting on the 

SuperFan film twice described the topic as: 

Boring 
 

(student response, 23/10/17) 
 
 

These comments were made in front of Susan who 

researched and wrote questions for this film, from 

observation I deduced that Susan was put out by 

these comments. 

Susan became very quiet after Janes 
comment on the topic of SuperFans. She 
appeared to be upset. 
 

(diary extract, 23/10/17) 
 

 

By week seven, when questioned about what they 

learned about their classmates during the project, 

students stated that they realised how much others 

suffer from similar insecurities as themselves, for 

example Jane stating: 

They think they are ugly 
 

(student response, 22/11/17) 
 

 

and how they are not being judged by each other as 

much as they imagined: 

Nobody judges you 
 

(student response, 22/11/17) 
 

Students also said they learned the importance of 

respecting others after students watched their final 

film as a class: 

that we should listen to others and listen to 
their decisions 
 

its important to learn to be respectful 
 

(student response, 10/12/17) 
 

During a week ten focus group (see fig.4.5) when 

asked about how they felt about their own films 

Susan responded nervously to which the other 

students offered her direct positive feedback and 

assurance: 

You make people want to watch Lord of the 
Rings 
 

Your voice doesn’t sound like a man 
 

(student response, 22/11/17) 

 

Fig.4.5: Screenshot from recorded focus 
group (week 10). 
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4.1.6 Communication 

Upon finishing the project, the majority of students 

reported that the most useful thing they developed 

during this project were their communication skills 

(see fig.4.6): 
 

I learned how to communicate easily with 
other people 
 

how to approach people without 
intimidating them 
 

listening/working together 
 

(student response, 22/11/17) 
 

As shown in the following figures, students own 

beliefs to what they could contribute to the project 

at the beginning and what they feel they did 

contribute changed (see fig.4.7 & 4.8). Technical 

abilities for example, which students felt at the 

beginning of the project was they area they 

believed they could contribute most, was less 

significant by the end of the project. Students also 

reported two new qualities in what they believed 

they contributed to the project: 

 

gave a lot of effort' 
 

came out of [her] comfort zone 
 

happiness 
 

(student response, 13/12/17) 
 

  

35%

12%

53%

Technical Personal Communication

Fig.4.6: Data from week 7 
questionnaire on what skills 
improved were the most important 

63%13%

13%

13%

Technical Creative Communication None

Fig.4.7: Students self predicted areas 
of contribution upon starting project. 

Technical Creative
Communication None
Personal Emotional

Fig.4.8: what they felt they 
contributed by the end of project. 
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….. I’ve become a confident person, I 
can talk to strangers for the first time. 

 

- Sarah, 13/12/17 
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4. 2 Theme Two: The Effect of Documentary Film-making on 

Creativity, Critical Thinking and Appreciation 

 

Throughout this project I used the film-making process to guide students through production. For 

clarity in presenting these findings, I divided the process into five stages:  

1. idea generation, 

2. researching (which includes storyboarding), 

3. filming (which includes interviewing subjects), 

4. editing, 

5. screening.  

For the most part this process was followed linearly, but as with any creative process, there was 

overlapping, particularly between the filming and the editing stages. 

During this creative process students ran into obstacles that encouraged them to think critically and 

step outside their comfort zone in terms of their expectations and creative ability. Students were 

challenged with sourcing alternative routes through this process and by doing so they gained an 

appreciation for the film-making process and documentary as an art-form for telling stories. Students 

also developed their social consciousness through the research aspect during the process.  

Critical reflection was most significant during the research stage when interview questions were 

being formed and the editing stage (which will be discussed later) when students were reviewing, 

cutting and sequencing the content of their footage. Appreciation for the process began to happen 

by the end. 
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4.2.1 Idea Generation: Identifying 

a Theme 

Data supports how the nuances implicit in the film-

making process nurture critical thinking, requires a 

consideration of truth and an ability to make 

decisions based on the best representation of this 

truth, as in participatory documentary film-making. 

At the beginning students were engaged with the 

process in a very detached manner, whereby they 

did not fully realise the capabilities or implications 

of the documentary film-making process as a means 

of conveying a story or a message. In a sense they 

didn't have a deep understanding of the control the 

film-maker has over the truth of a story. After 

viewing examples of documentaries (see fig.4.9), 

they articulated what they learned from the clips, 

but they didn't grasp how or why they learned this 

information. This realisation occurred during later 

stages of the process as will be detailed further on. 

  

Advanced Style was 
about older women 
that had great style 

that wasn’t noticed. We 
all thought this 

documentary was 
better than Older than 
Ireland ‘cause it wasn’t 

as dragged on as 
much - student 

notebook reflection. 
 

- student work, 4/10/17 

Fig.4.9: Week One: Presentation of three documentaries (His & Hers, Advanced Style and Older 
than Ireland) 



 

31 
 

4.2.2 Researching: Social 

Consciousness 

Students were tasked with putting together a 

storyboard in order to visualise their film and thus 

make the project more real (see fig.4.10). At this 

stage I felt they were still not aware or seeing a 

purpose to their film not being able to: 

realise or visualise their film in terms of a 

story 

  (diary excerpt, 15/10/17) 

Questioning them as to why they chose a subject 

brought about deeper thought into why they found 

the subject interesting. After this they started to 

ground the process with a loose message: 

The process allowed students to think more 

critically about certain social issues and develop 

their social consciousness. Social consciousness 

refers to a conscious awareness of being part of an 

interrelated community of others, as opposed to 

social awareness in the previous section. Social 

consciousness requires critical thinking. 

Some students reported that before taking part in 

the project, they did not think too deeply about 

some of the issues that were raised, with one 

stating the project: 

‘made [her] see more’  

(student response, 4/10/17) 
 

Student work also supports this with the article 

activity and subsequent question forming activity 

inducing a process of reflection and critical thought 

regarding the issue raised (see fig.4.11 & 4.12). 

Students had to form questions for their subjects 

that would best gather information and thus reveal 

an important message which would be central to 

their individual films.  

Without this physical 
representation of the 

project timeline 
students will remain 
removed from the 

activities. Plan 
together and 

embrace the filming 
and fieldwork heart 

and soul of this 
project with 

immediate effect 
 

- tutor feedback,, 18/10/17 
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Fig.4.10: Original storyboard for A Sprinkle of Spices - Week two 11/10/17 

Fig.4.11 & 4.12: Research and question forming activity. Article and subsequent questions 
for interview - Week four (25/10/17). 
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4.2.3 Filming: Stepping Outside 

the Comfort Zone 

The filming stage involved students setting up or 

choosing a scene for interviews, interviewing 

subjects and recording both audio and video of 

interviews and cutaways. Although there was 

emphasis placed on technical ability (using the 

equipment correctly) most of the emphasis was 

placed students ability to capture visuals and their 

communicative ability with each other and their 

subjects. 

 

Assessment of student work exemplifies the 

importance of communication throughout the 

documentary process, whereby the most successful 

films IdentifyMakeup and Lunch Ladies 

demonstrated the students ability to listen actively 

to their subjects, their classmates and the teachers 

opinions and instructions, their confidence when 

speaking, their open-mindedness, respect and 

empathy when it came to their subjects and their 

classmates, being clear, succinct and selective when 

editing the content of their film and by listening to 

and providing feedback during review sessions. 
 

Attentive listener and adaptable 
interviewing skills. 
 

(student assessment, 3/1/18) 
 

Both SuperFans and A Sprinkle of Spices failed in 

demonstrating some of these skills, whereby my 

assessment of students that worked on these 

indicate that they did not pay attention to others 

talking and were not as present in class or during 

their interviews and avoided the concerns and 

opinions of each other and their teacher. 
 

Poor listening ability. No initiative. 
Distracted by others around her 
 

- student assessment, 3/1/18 
 

Students had to tackle overcoming the discomfort 

of social interaction (as outlined earlier) in order to 

achieve the best results during this phase of the 

process. By doing this they gained an appreciation 

for the unpredictability and the briefness of filming 

time with the interview subject and how their own 

insecurity and lack of confidence was a hindrance 

to their creative ability. 

 

 

 

 

 

 

 

 

 

 

 

At moments students 
felt very uncomfortable 

and they weren’t 
actively listening to the 

interviewees 
 

- diary entry, 5/11/17 
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In week five, students were taken to the 

University campus to conduct interviews and 

gather footage. When interviewing people for 

the A Sprinkle of Spices film students struggled 

to overcome their insecurities and didn’t pick up 

on opportunities to further explore an 

interesting topic with their interviews (e.g. 

mothers cooking). From reflection, it seemed 

like they wanted to get out of the situation: 
 

Sarah was worried about getting her 

words mixed up  
 

Students seemed very uncomfortable 

interviewing people about spices and 

food. They didn’t make the most of the 

opportunity and weren’t listening 

actively 
 

(student assessment, 8/11/17) 
  

This awareness only came upon reviewing the 

footage in class afterward. Students reflected 

on technical and visual aspects of the footage 

(see fig.4.13), and they were made aware of 

how they put forward their questions to the 

subject and what they could have done 

differently. 

We reviewed and discussed how effective they were at 
asking and listening to questions. Sarah said she was very 

nervous about messing up and annoying the interviewees… 
[By the end of discussion] they were aware they missed an 

opportunity to discuss the topic of mothers cooking 
 

- diary entry, 13/11/17 

Fig.4.13 Interview with NUIG students for A 
Sprinkle of Spices film - Week five (8/11/17) 

Sarah: Who taught you guys 
how to cook? 

Interviewees: My mom! 
Sarah: Ok, thank you 

 
- interview, 8/11/17 
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4.2.4 Editing: Creative Reflection 

The editing stage proved to be crucial in the 

students understanding and ability to create 

and manipulate meaning through the process, 

by way of selecting and reforming dialogue from 

the interviewees (see fig.16). They were 

challenged with making decisions based on 

what meaning they wanted to convey through 

their film and so their awareness of their 

influence on manipulating the truth of a story 

greatly improved.  

During this stage some of the students were still 

struggling to settle on a message of their film 

and as such the work produced was suffering. 

This is evident mostly in the A Sprinkle of 

Spices film. Students were getting distracted by 

the technical and visual aspects of the process 

that they were unaware of this fundamental part 

of documentary film-making. At this point it was 

necessary for them to step back and review 

what it is they wanted to say (as with the 

research stage) (see. Fig 4.15).

Fig 4.15: Student work - Students tasked with defining the message of their film - Week eight  

Fig 4.14: Student work: editing selected 
dialogue. 
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Fig 4.16: Students reviewing footage and transcribing sections that they felt the dialogue 
was the best at conveying their message. 

Fig 4.17 & 4.18: Students editing A sprinkle of Spices footage. 
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By doing this, the students were able to review 

what they already gathered and try to create a 

film that was succinct and clear in conveying 

this message. In order to do this, it was better 

to strip away all elements and look solely and 

dialogue from interviews (see fig 4.14 & 4.15). 

When reviewing all the footage for A Sprinkle of 

Spices after this activity, the students 

understood that because they had not settled 

on a message for their film earlier, the quality 

and the quantity of their questions for interview 

affected their ability to create a concise 

dialogue for their film. 

Students then had to think of ways around this and 

think creatively of ways they can get their message 

across. They considered using a voice over with 

narration (see fig. 4.17 & 4.18) adding illustrations 

or finding footage online. They were left with a 

choice of working with what they had and the 

above suggestions or reshooting their interview 

(see fig. 4.19).  

They choose to reshoot, but with minimal success. 

During the reshoot the groups poor behaviour and 

focus meant that they did not use the opportunity 

to improve upon their first edit. Their own 

insecurities and discomfort in-front of the camera 

also played a role in the outcome of the shoot: 

 

Students didn’t speak as well once camera 
was recording 

 
(diary reflection, 6/12/17). 

 

By the end the students selected snippets of 

recorded audio and overlaid it with the footage of 

food, spices and cooking which they captured. 

Not enough questions asked 
therefore not enough 

content to work from to 
convey a solid message 

 

- diary entry, 5/11/17 

Fig.4.19 Reshoot of interview - week nine (pictured: Joan, Jane, Sarah). 
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The outcome of this film proved useful in students 

learning, especially when viewed alongside the 

other films. When asked if they would like to work 

more on their film and if they think it could be 

improved, students stated that: 

 

Our video doesn’t have enough questions 
 

(student responses, 13/12/17). 
 

As the other students were successful in editing 

their dialogue they had more time to work on 

editing visuals and audio over their interviews. A 

good example of this is the SuperFan film. Susan 

and Nora discussed what they can add to their 

interview footage in order to reinforce and 

illustrate their message. They decided on using 

footage from the Lord of the Rings film and some 

images of props and posters from the film. We 

discussed what scenes from the film would work 

best with the dialogue from the interview (see fig 

4.20).

 

 

Fig 4.20: Student work - editing visuals over audio. 
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4.2.5 Screening: Understanding 

the Purpose 

Students had to overcome their insecurities (as 

outlined previously) at this stage of the process, to 

exhibit their finished film. There was conflict 

amongst the group as some students wanted to 

show their film to a wide audience emphasising the 

point of making the film. The majority of the class 

felt uncomfortable with anyone other than the 

school principal and some select teachers and 

friends seeing it: 

….no, no, no, just me, just us. 
 
….just the class. 
 
I’d be ok if it was not a video of me 

 
(student responses, 13/12/17). 

 

Two out of seven felt confident enough to show 

their film to a wide audience while the rest felt 

uncomfortable with anyone other than the school 

principal and some select teachers and friends 

seeing it: 

The school probably. 
 
Everyone in Ireland. 
 
Yes! No I completely agree, yeah do it. 
 

(student responses, 13/12/17). 

 
Their arguments displayed their understanding of 

the purpose of their film as an educational tool 

saying ‘what was the point’ if no one was going to 

see it. When asked what they thought younger girls 

might think upon viewing their film Paige state 

It could help them have a voice no matter what, as in we had from 
cultural food to the end of the spectrum which was SuperFan…. 

 

-Paige, 13/12/17. 

Fig 4.21: Screening of finished film to a select audience - Week ten 
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….. you can learn so much from a 
five-minute video about a certain 

topic. 
 

- Paige, 18/12/17 
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5. EVALUATION OF FINDINGS  

Upon evaluating these findings I’ve come to recognise the potential for documentary film-making as a means 

for social and emotional development, and as a method of social engagement and as a means of nurturing 

creative and critical thinking. The study’s findings brought forward the two main themes which were 

discussed in previous section. This evaluation of these findings is presented in sub-sections which were drawn 

down from an evaluation of interwoven content across both of these themes. 

5.1 The Comfort Zone 

As outlined in the findings it could be argued that participatory documentary film-making for this cohort of 

adolescents, is an art form that generates high levels of negative feeling, as the participants were required 

to put themselves in situations where they did not feel comfortable. In other words, they had to step outside 

their comfort zone. Theorised by Alasdair White, the comfort zone is a behavioural state in which an 

individual operates in an anxiety-neutral state, using a narrow set of behaviours to deliver a stable level of 

performance, generally without any feeling of risk. (p.2, 2008). If such negative feelings are brought about 

from a creative process, then what would be the personal benefits of encouraging it? Many psychologists 

and social scientists believe that leaving ones comfort zone leads to enhanced levels of focus and 

concentration. White, hypothesised that in order to achieve high performance, ‘one has to experience a 

certain amount of stress’ (p.2, 2008). The findings reveal that in the areas where students felt most 

uncomfortable (i.e. social interaction, fear of judgment and self-image), the majority overcame these 

negative feelings, and reported an increase in confidence and satisfaction in the work produced. 

5.2 Self-System and the Panic Zone 

Contrary to this, some responses indicated that individuals optimum learning zones differ and that to extend 

to much outside someone’s comfort zone has negative effects on learning and emotional wellbeing. This 

correlates with the Yerkes and Dodson law which dictates that performance increases with physiological or 

mental arousal, but only up to a point. When levels of arousal become too high, performance decreases 

(1908). What can be deduced from this is that moving a person out of their zone of comfort and enter their 

optimal performance zone, it is essential to increase the level of stress they encounter, either by increasing 

anxiety or increasing motivation. At the same time, ensuring that this increase in stress does not become 

disabling for the individual. (White, p.12, 2008). 

 

As outlined in my literature review, Bandura’s concept of self-efficacy (i.e. confidence) draws attention to 

the role of ‘observational learning, social experience, and reciprocal determinism in developing a personality’ 
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(1997). According to Bandura, a person’s attitudes, abilities, and cognitive skills encompass what is known as 

the self-system. This system plays an important role in how an individual assess situations and how they 

behave in response to them. Self-efficacy is an essential part of this self-system. 

 

5.3 Social and Emotional Learning (SEL) 

Social and emotional learning (SEL) refers to the process of integrating and developing cognitive skills of 

thinking, feeling, and behaving in order to nurture awareness of self and of others, and in turn make 

responsible decisions, manage one’s own behaviours and the behaviours of others (Elias et al., 1997). An 

emphasis on the importance of developing these ‘soft skills’ is evident in changes to the Irish policy, for 

example the Junior Certificate curriculum and its emphasis on wellbeing (Department of Education and Skills, 

2015). Many proposed SEL standards in education policies, both in Ireland and elsewhere, refer to six skills: 

self-awareness, self-management, self-efficacy, social awareness, social management, and social 

engagement.  

 

Consideration to the need and benefits for SEL is evident when looking at international programmes and 

subsequent studies. For example, in the US, some school districts are actively implementing specific SEL 

programs (e.g. PATHS or RULER). CASEL (Collaborative for Academic, Social, and Emotional Learning) is 

leading a study of ‘SEL implementation in eight large urban districts in the US. Initial results from studies 

indicate that SEL incorporation corresponds with positive student outcomes’ (Hanover research, 2017). 

 

 

 

Fig.5.1: Illustration of Yerkes–Dodson law  
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5.4 SEL and the Arts in Ireland 

The Framework for Junior Cycle (2015) includes extensive rationale and guidelines for incorporating wellbeing 

into the Irish secondary school curriculum. It states that ’[s]tudent wellbeing is present when students realise 

their abilities, take care of their physical wellbeing, can cope with normal stresses of life, and have a sense of 

purpose and belonging to a wider community’ and that: 

 
[t]he junior cycle years are a critical time in young peoples’ lives. Students are exposed to a range of 
influences, including peer pressure. They require support to make positive responsible decisions 
relating to their health and wellbeing and the wellbeing of others. Wellbeing in junior cycle is about 
young people feeling confident, happy, healthy and connected (p.12, 2015). 

 

I believe there is great opportunity to incorporate this ethos into the Art and Design curriculum. As evident 

in the Arts in Education Charter, published by the Department of Education and Skills and the Department of 

Arts, Heritage and the Gaeltacht, the need for arts education in young people is extensive in developing their 

creativity, which is defined as ‘an aptitude whose presence (or absence) has profound implications for 

personal well-being’ (p.7, 2012). There is also a distinct lack of reference to the role and capabilities of 

digital technology in relation to both its place in arts education and specifically as a process of 

nurturing creativity, critical thinking and wellbeing. This is especially evident when compared to 

international best practice. 

 

5.5 Digital Media Abroad 

International best practice indicates a move towards more serious integration of digital media arts. For 

example, Australian governments have notably invested in digital education by ‘creating a strong base in 

terms of technological infrastructure, digital resources and support for teachers’ practice (Digital Education 

Advisory Group, n.d.). Media arts has been included as one of five Arts subjects in the Australian Curriculum 

and is mandatory learning for all Australian children from pre-school to year six, and elective for children in 

years seven to twelve (Dezuanni and Woods, 2014). 

 

There has been a push for enhancing digital media in the Irish curriculum, not only as an enhancement for 

teaching strategies across all areas, but as a subject area that will develop young people’s digital literacy and 

creativity. I believe however that efforts made so far are arguably subtle and certainly ill equipped. The Digital 

Strategies for Schools document show evidence of the push for incorporating ICT however technology 

directed pedagogy deals with what to do with the technology, and for what reason, rather than exploring it 

for its own purpose (p.57, Wilks et al, 2012). By utilising digital media (in particular film) in these terms, as 

supported by my findings, and setting challenging topics that do not have straight forward answers, will not 
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only develop abstract and concrete thinking, but can also enrich social and emotional wellbeing. (p.57, Wilks 

et al, 2012). 

 

5.6 Film Focus 

In recent years there has been some investment in this area in the form of a Film Focus initiative which has 

produced a number of projects that looks at ways of working in film and moving image that are ‘motivating, 

engaging and pleasurable for young people, and will enhance their existing abilities to critically and creatively 

navigate the mediated world of today’ (Irish Film Bord, 2012). 

 

Findings from the organisation have highlighted a need to establish film and media literacy as an important 

element of wider thinking around literacy across all levels as promoted by the DES (Department of Education 

and Skills) Literacy Strategy. In addition, and linked to my own research, the proposed Framework for Junior 

Cycle provides such an opportunity for the inclusion of media literacy as a Key Skill over and above the 

reference to ICT. Thus, film an art-form, has the capacity to inspire creative, cultural and aesthetic 

development, and ‘its immediate relevance for young people further the case for it to be given full 

recognition in any reforms to the Irish curriculum’. (p.78, Irish Film Bord, 2012).  

 

The study laid out a number of short term and long-term goals including developing a short course in film for 

the new Junior Cycle reform and ‘Contribute to curricular debates and reformulations of the role of film and 

moving image media in the specific arenas of English, Modern Languages, Irish and Art while continuing to 

emphasise the qualities of ‘film as film’ (p.79 - 80, Irish Film Bord, 2012) 

 

5.7 A Place for Documentary Film-making 

My own study presents evidence for the capabilities of documentary film-making in particular as a tool for 

such development. Indeed, it reflects similar studies outlined in my literature review (such as Deorr-Stevens, 

2017) whereby documentary video composing can be used as means of embodied inquiry and ‘as a key 

practice of critical media literacy, in that it invites critical inquiry and promotes openness to alternative 

understandings of the world’ (p.61). 

 

Indeed, the findings illustrate the unique traits of the medium in fostering such development. Whereby each 

of the stages in the process provided useful challenge and opportunity for reflection and demonstration the 

evolving attitudes and understandings of the students. The early stages of the process where ideas were 

formed students were detached from the meaning and impact their film would have due to it not seeming 

‘real’. As the process went on and research began the participants became seemingly more connected to the 
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subject. After the filming stage, where the greatest level of risk taking took place, students were highly 

invested and immersed in making. The editing staged encouraged students to explore their own personal 

stance and make repeated representational decisions on what elements best represent the subject matter. 

This echoes Deorr-Stevens (2017) iteration that the editing (in her case through editing software) provided a 

‘temporary scaffolding for [the students] evolving point of view’ (p.4). The screening stage further 

encouraged to think about the true purpose and the impact a documentary film could have if viewed by a 

wider audience particular for its capacity to help others, thus reinforcing the mediums potential as a tool for 

vicarious learning. 

5.8 Limitations of Study 

The study was conducted over a ten-week period by a novice researcher, in the midst of teaching not only 

this class, but two others. As such, in such a frantic environment I believe there were many possible details 

overlooked. For example, only a short period of time was dedicated to questioning students and I only had 

access to the group for a maximum of two hours and 40min a week.  

 

Other limitations included the sample size, although by having a small group to study more detailed data 

could be gained per student, there was a lack of support. The students were also reluctant to divulge much 

information, this could be due to their age, maturity level and personality type. All these things affected the 

availability and reliability of data. Prior to conducting the study there was a lack of studies to work from 

distinctly in the area of documentary production as a tool for capacity development among adolescents.  

 

Data collection methods for the most part was successful in extracting information, however there were 

instances where, it could be argued, student responses were influenced by the presence of the researcher 

and a lack of anonymity between each other, and this is especially evident with focus group sessions. 

Conversely by using the questionnaire forms helped resolve this issue both of these methods were used, 

alongside in class observations, to divulge authentic responses from the students.  

 

Importantly there was a great lack in resources for such a technology dependent project. As the project took 

place in a recently amalgamated school, the class was divided between two classrooms in two separate 

campuses with only three desktop PCs (none of which had appropriate editing software), one MacBook Pro, 

one DSLR camera, camera phones that students had many restrictions on using in class and very restricted 

internet access. As such, teaching strategies had to be improvised in order to best teach and create a 

documentary film. 
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Another limitation was that of screening as it was limited to a small group, due to the students discomfort 

with the idea of showing it. Thus, there was a lack of opportunity to gage the effects of a publicly showing on 

the students. 

 

5.9 Recommendations 

I would invite future researchers to examine and evaluate the findings of this report and to develop studies 

to further interrogate the question of documentary film-making as a tool for developing wellbeing and 

creative and critical thinking in adolescents. I believe the limitations of this study indicates a need for a similar 

study over a longer period of time, with a larger group of participants, different age groups, more thorough 

investigation and better equipped classrooms. I would also recommend any future projects set up a more 

public screening perhaps with an outside organisation or gallery as I believe the benefits of such a 

demonstration would only add to the overall results of such a project.
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6. CONCLUSION 

Borne from an interest in new developments in the Irish Junior Cycle curriculum and my own interest and 

experience in the topic, this qualitative research project brought about insightful results that encourage 

further investigation. The research question that framed this study was as follows: 

 

To what extent does composing a documentary about female figures of interest and relevant 

contemporary social issues effect the self-awareness and emotional well-being of adolescent girls? 

 

The essential makeup of the project was that of an all-female class engaging with other females, having a 

conscious focus on womanhood and exploring social issues of relevance to the participants. By doing this 

a comfortable and empathic environment allowed for social and emotional development. 

 

By exploring these subjects through the medium of documentary film-making students engaged with a 

creative process that further fostered positive social and emotional wellbeing by encouraging risk taking 

and working through difficult situations and emotions in a process of vicarious and embodied learning. 

Furthermore, through its unique nuances, the documentary film-making process allowed for creative and 

critical development and developing social awareness though embodied research. Evident from the 

findings participatory documentary film-making offers such opportunities for personal development due 

to unique characteristics that effect the film-maker, that is by: 

 

• Being present in and having metaphorical ownership of one’s film.  

• Investigating and presenting a subject that is of meaning to the film-maker.  

• Having a high level of social interaction both with interviewees and classmates in the form of production 

team members. 

• Being encouraged to part take in social and creative risk taking. 

• Engaging with the stages of the film-making process which provide opportunities for vicarious and 

embodied learning, whereby deep critical reflection and decision making can occur and digital and visual 

literacy can develop. 

 

Upon evaluating the findings, the following conclusions can be drawn: 

 

1.Having a conscious focus on womanhood in an all-female class allowed for comfortable 

interaction, discussion and reflection through a process of vicarious learning which in turn led to 

development in self-efficacy, self-esteem and communication, in particular empathy. 
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2.Stepping outside of one’s comfort zone and taking on certain risks can increase performance in 

adolescents and help nurture wellbeing, but only to an extent. 

 

3.Incorporating active risk taking into art education and opportunities for students to step outside 

their comfort-zone can be possible through participatory documentary film/Documentary Film-

making as a way to develop social and emotional learning (SEL) in the Art classroom. 

 

4. The process of film-making provides a structure whereby each of its stages offers students as 

film-makers opportunities for creative and critical development. 

 

5.Film-Making and in particular documentary production can be utilised as a means for developing 

critical and creative thinking, digital and visual literacy and increased social awareness among 

students. 

 

As the new Junior Cert curriculum emphasises the nurturing of wellbeing in students outlined in its key 

skills and the minimal exploitation of film-making in Art education. As such this report provides support 

for the grounds that participatory documentary film-making should be strongly considered as a discipline 

to be thought in second level art education, not only for the technical skills it can develop but for the 

social, emotional and creative skills.  
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Appendices 
Appendix One - Short Course 

 

Draft short course specification (Level 3) 

Title of short course 

Real stories on screen - investigating contemporary social issues by engaging with 

female figures of interest through documentary film-making. 

In its broadest terms, this short course focuses on storytelling through the art of documentary film-

making by the composition of audial, textual and visual elements and the creative process of film 

production, which incomposes idea generation, researching, storyboarding, filming, editing and 

screening. 

This course is developed to use the documentary method as a means of investigating a subject matter 

and engaging with people. In this case contemporary social issues relevant to teenage girl's and local 

female figures of interest. 

It is designed to empower and encourage positive mental and emotional health in the students who 

participate, and nurture their skills in creativity, communication and socialisation. 

 

Screen shots from Stories We Tell (2013) and Advanced Style (2012) 
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1. Introduction to Junior cycle 

Junior cycle education places students at the center of the educational experience, enabling them to 

actively participate in their communities and in society and to be resourceful and confident learners 

in all aspects and stages of their lives. Junior cycle is inclusive of all students and contributes to 

equality of opportunity, participation and outcome for all. 

The junior cycle allows students to make a greater connection with learning by focusing on the 

quality of learning that takes place and by offering experiences that are engaging and enjoyable for 

them, and relevant to their lives. These experiences are of a high quality, contribute directly to the 

physical, mental and social wellbeing of learners, and where possible, provide opportunities for them 

to develop their abilities and talents in the areas of creativity, innovation and enterprise. The 

learner’s junior cycle programme builds on their learning to date and actively supports their progress 

in learning and in addition, supports them in developing the learning skills that will assist them in 

meeting the challenges of life beyond school. 

2. Rationale 

Well-being: 

The project is focused on empowering and nurturing positive mental and emotional well-being in 

adolescent girls regarding their self-perception and their view on society. By focusing on social 

issues that may affect them and female figures of interest, it is designed to celebrate the idea of 

women hood. By engaging with women and learning about their lives and achievements, and by 

focusing on female identity, the younger girls will have an opportunity to gain insight and guidance, 

which they can apply to their own lives and experiences. The project hopes to nurture the student's 

holistic well-being and foster positive self-perception which will stand to them through adolescence 

and young adulthood. 

 

 Screenshot from Older than Ireland (2015) 
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Communication: 

Communication is central to this short course. It provides students with an opportunity to become 

more consciously aware of it. For example, the impact of communication on wider audience through 

storytelling and narrative, and the use of media and technology in communication. Pupils taking part 

in this course will gain an awareness of the impact of media messaging and its influence, an issue 

that is becoming increasingly important and effecting young people. 

Communication in a working environment will also be addressed through teamwork, cooperation and 

instruction. As they will be experiencing a working production group, students will learn how to co-

operate and make decisions in a coherent and effective way. They will learn how to take on roles, 

listen to each other and compromise when making decisions. The will also enjoy the project, as by 

working together they have an opportunity to strengthen friendships. These dynamics will in turn aid 

in building confidence and self-esteem which will be beneficial as they progress. The process of 

interviewing and interacting with people outside their usual social circle will also encourage 

confidence. 

 

 Screenshot from His and Hers (2009) 
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Technology: 

The accessibility of using their phones will be relevant to them as they are already so familiar with this 

technology and will learn the creative capabilities of these everyday devices and software which they 

may otherwise take for granted. Their media literacy will be tested and improved throughout. They will 

learn to understand how the media informs the society they are a part of and become aware of its 

implications particularly on their own self-perception which will hopefully add to the process of 

deepening their awareness of their own mentalities and society. 

 

Creativity: 

Skills learned in this short course will be beneficial in any creative endeavour in the future. They will 

learn to thoroughly research and then clearly present the subject matter in a way that can then be 

dissected and discussed by each other where they will learn skills in visual literacy and descriptive 

language. Students would have studied the compositional elements of visual art in previous lessons 

and will see how they can apply this to the moving image form. As they would have in other disciplines, 

they will learn how to begin the artistic process from idea generation through to exhibiting. 

 

    Screenshot from Cutie and the Boxer (2013) 
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3. Aim 

This short course in aims to: 

 Have students experience a loose liner creative process from beginning to end, in the form of initial 

idea generation to researching and creating through to exhibiting and screening their final product. 

 Have students produce a documentary film that will be a thoughtful and themed presentment of the 

subject matter, the stories and the individuals involved. 

 Teach students about film and moving image, in particular documentary film and its capabilities as 

an art form, through which they can tell stories. This will happen by learning about the forms, history 

and the scope of skills and techniques used in the medium. 

 Develop student's digital literacy skills by learning how to use and experiment with technology to 

research, record and edit using up to date hardware and software, and by analysing and discussing 

issues of digital media. 

 Develop student's visual literacy skills by learning how to analyse, decipher and gain meaning from 

the moving image form through the arrangement and movement of compositional elements and 

principals. 

 Teach students the importance of social dynamics when engaging in a creative group production 

by practicing and understanding co-operation, compromise and confidence in skill and knowledge. 

 Teach students the importance of individual integrity in a creative group production when 

developing ideas and composing and completing work by having them understand how their 

individual roles fit in and contribute to the overall project. 

 Teach students how to better adapt to stressful situations in creative environments by having them 

practice positive behaviours of reflection, mindfulness and peer to peer encouragement when 

learning and working on their project. 
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4. Links 

a) Statements of learning 

These statements describe what students should know, understand, value and be able to do at the 

end of their time in junior cycle. It is possible for a short course to contribute to the learning described 

in a number of statements. For the purpose of providing a clear description of the short course, 

developers should identify the statements of learning (three/four maximum) to which the course 

relates most immediately and significantly.  

Statement Examples of relevant learning in the course 

5: Has an awareness of personal 

values and an understanding of the 

process of moral decision making. 

 Each student will be engaging with and presenting their 

subject on the film so must have an awareness of the 

ethical issues surrounding this, over the course of the 

project we will learn about the ethics of documentary 

filmmaking, that will include talks on consent, privacy, 

intrusion and the power of digital media in 

communication. 

 Students will learn how to work together as a team and 

compromise in order to complete tasks. They must also 

learn to voice their opinion and ideas so as to have their 

own vision be present in the work produced. 

23: Brings an idea from conception to 

realisation. 

 The entire project will fulfil this statement as the 

students will have to take part in the process of idea 

generation, analysis of work, experimenting, making and 

presenting a documentary film. 

 Although students will be given a topic, they will be 

encouraged build their own ideas on the subject and 

how it should be presented, research and gather the 

audial and visual components and edited them together 

to create the film. 
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24: Uses technology and digital media 

tools to learn, communicate, work and 

think collaboratively and creatively in 

a responsible and ethical manner. 

 The class will learn how to cooperate effectively in 

order to make a successful film. The subject matter will 

also require them to engage with a variety of different 

people. 

 They will learn how to use camera and sound 

technology in order to capture stories from their subject 

and use editing software to piece together a narrative 

which will be conveyed in their film. 

 Students will learn how to use a group google drive 

folder to upload and share their research and recordings 

and they will learn about privacy and ethical issues 

associated with the sharing of such data. 

 Through class discussions and questioning of news 

headlines, students will also learn and become more 

aware of the effect of being exposed to digital media can 

have on society and themselves in terms of mental well-

being. 

b) The eight key skills of junior cycle 

In addition to their specific content and knowledge, the subjects and short courses of junior cycle 

provide students with opportunities to develop a range of key skills. The junior cycle curriculum 

focuses on eight key skills: Being literate; Managing myself; Staying well; Managing information and 

thinking; Being numerate; Being creative; Working with others and Communicating. 

Each key skill has a number of elements which clarify the knowledge, skills and attitudes appropriate 

to that key skill. The elements and their learning outcomes are set out in detail in Key Skills of Junior 

Cycle.  While it is desirable that all key skills have a presence in the course, some will be more 

prominent than others. Identify these by providing examples of where key skills elements, from Key 

Skills of Junior Cycle, appear in the learning activities in which a student might expect to participate. 
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Key skill Key skill element Student learning activity  

Write an example of one or two activities for each key 

skill element chosen, referring to actual activities 

students engage in during the course, e.g. Students 

create a website to display… 

Being literate  

 According to the Better Literacy and Numeracy for 

Children and Young People (DES, 2010a) curriculum 

wide draft plan, Literacy “conventionally refers to 

reading, writing, speaking, viewing, and listening 

effectively in a range of contexts. In the 21st century, 

the definition of literacy has expanded to refer to a 

flexible, sustainable mastery of a set of capabilities in 

the use and production of traditional texts and new 

communications technologies using spoken language, 

print and multimedia” (DES, 2010a, p. 9). 

 This short course will help develop skills all areas 

mentioned above. By using digital video production 

technologies and software in the shooting/recording 

and editing of footage students will gain invaluable 

experience in order to develop their multimedia 

literacy skills. Students will also develop traditional 

literacy of reading, writing and speaking throughout all 

stages of the project from initial analysing and 

reviewing of work, to scripting and interviewing, 

transcribing interviews and writing narrative, 

descriptions and blurbs for their film/s. 
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Managing myself 

Knowing myself 

 

 

 

Making considered 

decisions 

 

 

Being able to reflect 

on my own learning 

 

 

 

Using digital 

technology to 

manage myself and 

my learning 

 In the editing phase of the project for example, 

students will have to carefully consider and choose 

appropriate sequences that will improve the flow of 

their overall film, they must understand the thought 

process behind these decisions in order to articulate 

their reasoning. 

 During the filming and interviewing stages of the 

projects, students will learn the importance of fitting 

into the dynamic of a film production team in order to 

create quality work within the constraints of time. To 

do this they must know their strengths and 

weaknesses, deal with setbacks and difficulties as 

they occur, make decisions, voice opinions and 

understand where they fit into the overall team. This 

will occur especially during interview film 

sessions when the group will form a production 

team with different roles for each student. 

 Using google drive, students will learn how to 

upload and share information with each other and 

take ownership of the organisation of the content 

they are creating. 



60 
 

Staying well 

Being social 

 

 

 

Being confident 

 

 

 

 

Being positive about 

learning 

 By working in groups students will learn how to 

communicate their ideas to each other, and they will 

also need to communicate them to the teacher so that 

their creative input is seen in the final result. 

 Interviewing and engaging with their chosen subject 

will provide a good experience for building confidence 

and self-esteem as pupils will gain insight and 

guidance from their interviewees. 

 By choosing and researching their own subjects for 

the documentary pupils will gain a sense of control 

over what they are learning. 

 The interactive process involved in filming will 

provide them with an active and exciting learning 

experience. 

Managing 

information and 

thinking 

 

Gathering, recording, 

organising and 

evaluating 

information 

 

Thinking creatively 

and critically 

 

Using digital 

technology to access, 

manage and share 

content 

 Students will have to research and source the 

elements for their film, and organise and evaluate 

them by creating storyboards and scripts. This 

process will continue to happen throughout each 

stage of the process through to editing. 

 They will promote their finished film by designing 

and creating a poster using digital editing software 

and they will learn how to use social media to promote 

their work. 

 They will learn how to use google drive as a way to 

upload, share and save raw material as they gather it. 
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Being numerate  

 Numeracy skills of addition, subtraction, 

multiplication and division will be developed in the 

preproduction, production and post-production stage 

of this project. 

 The students will need to estimate and plan a 

preliminary timeline of their imagined work before 

shooting which will be practiced when creating their 

storyboards. 

 They will become familiar with elements of 

filmmaking such as exposure, aperture etc that will be 

number based, and they will become familiar with time 

codes during the film and editing stages. 

Being creative 

Imagining 

 

Exploring options and 

alternatives 

 

 

Implementing ideas 

and taking action 

 

 

Learning creatively 

 

Stimulating creativity 

using digital 

technology  

 Throughout all stages of this film-making project 

students will be up against obstacles such as time 

constraints, the limitations of technology and the 

unpredictability of their subjects. As a result, they will 

learn how to deal with setbacks by exercising their 

creativity and exploring alternative options and 

solutions. 

 They will have to imagine the look and feel of their 

scenes at the planning and exploring phase of the 

project, this will be in the form of storyboarding. 

 They will learn about the medium of digital 

documentary film and its uses as method of 

storytelling, communication and artistic expression. 

 They will learn to use phone technology in new and 

creative ways. 
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Working with 

others 

Developing good 

relationships and 

dealing with conflict 

 

 

Co-operating 

 

 

Learning with others 

Working with others 

through digital 

technology 

 They will work in small production groups to plan, 

storyboard, research, conduct interviews, film and 

gather visuals in the form of archive footage and 

photographs, which they will edit and form in to an 

interesting, entertaining and visually descriptive film. 

 They will use google drive and the internet to upload, 

manage, share and save their raw material which they 

gather throughout the project, which will be reviewed 

in class as a group. 

 They will learn how to engage in a professional 

manner with outside parties and adults in the form of 

liaising with school staff and others to set of film 

screening and organising participation of their chosen 

subjects. 

Communicating 

Listening and 

expressing oneself 

 

 

 

Performing and 

presenting 

 

Using digital 

technology to 

communicate 

 The purpose of creating a documentary in this 

manner is to unite and tell the stories of both the 

subject and the creator. In order for this to be 

achieved the students must know how to listen to their 

subjects (i.e. interviewing) and each other, and trust 

their own ideas so that they may create a film that is 

authentic to them and their subjects. 

 They will learn how to use editing software in order 

to combine audial, visual and textual information 

together to communicate a message. 

 They will conduct a number of presentations 

throughout the project when they reach the end of 

certain stages such as storyboarding, filming and 

editing. 
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5. Overview: Course 

Identify the strands in the short course. Briefly explain why these strands were selected. If they are 

presented in a particular order, explain why. 

The strands in this short course are: 

Strand 1: Exploration and Idea Generation - This strand is designed to engage students in the 

beginning of the artistic process and the initial stage of generating and exploring potential ideas in 

regards to themes, sequences and styles. They will learn how to develop these ideas through 

brainstorming sessions, storyboarding, group discussions, researching and experimenting with 

creative elements in their work. 

Strand 2: Appreciation - During this strand the students will learn how to analyse, discuss and review 

a documentary. They will learn about the different modes and styles within the genre and how to 

identify them through visual and narrative compositions. This strand will incorporate a trip to an 

independent film screening in a nearby theatre and a guest speaker. 

Strand 3: Making - In this strand students will learn how to develop their ideas into more tangible 

forms through making, experimenting and practice. They will begin researching their chosen subjects 

with a clearer vision of the final product, all the while reflecting and reviewing their story broad before 

they begin shooting and then editing their final film. This strand will be very active throughout the 

project. It can be divided into the usual stages of film-making; pre-production, production and post-

production. 

Strand 4: Exhibition / Screening - This strand involves the students figuring out the best way to 

present and promote their work. They will refer back to the analysing stage for inspiration. When the 

film is produced the students will organise a screening in the school and make posters to promote it. 

The strands are presented in this order to follow that film-making process of pre-production, 

production and post-production. The project should start with an introduction into the intended topic 

of the documentary before other elements come into play. The students can the think about and 

express ideas, memories, personal experiences and opinions the will help shape the story later on. 

They will then gradually learn about documentary film making and the skills and techniques involved 

alongside their developing ideas. Stands will for the most part be in affect simultaneously with one 

being more dominant than the other at different stages in the project. 
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The learning outcomes in this short course are aligned with the level indicators for Level 3 of the 

National Framework of Qualifications. 

The course has been designed for approximately 100 hours of student engagement. 

 

 

6. Expectations for students 

Expectations for students is an umbrella term that links learning outcomes with annotated examples 

of student work. For NCCA-developed short courses, in some cases examples of work associated 

with a specific learning outcome or with a group of learning outcomes will be available. Schools who 

design their own short courses may wish to create a bank of examples of student work for discussion 

and for future reference. 

 

 

7. Learning outcomes 

Learning outcomes are statements that describe what knowledge, understanding, skills and values 

students should be able to demonstrate having completed this junior cycle short course. The learning 

outcomes set out in the following tables apply to all students and represent outcomes for students at 

the end of their period of study (approximately 100 hours). 

The outcomes are numbered within each strand. The numbering is intended to support teacher 

planning in the first instance and does not imply any hierarchy of importance across the outcomes 

themselves. 

 

 

  



 

65 
 

Strand 1: Exploration and idea generation  

 Learning outcomes 

Generating ideas. 

 

Brainstorming. 

 

 

Storyboarding. 

1.1 Generate initial ideas through examining and 

discussing newspaper articles, headlines and 

statistics. 

1.2 Explore and expand on ideas through 

brainstorming. 

1.3 Articulate their ideas through class 

discussions. 

1.4 Visualise their ideas and piece together their 

story through storyboarding. 

1.5 Devise interview questions based on prior 

discussion on topical issues. 

1.6 Review and reassess narrative idea as raw 

material is gathered. 

1.7 Listen and contribute the ideas of others. 
1.8 Identify the skills and knowledge they have 

acquired, articulating the transferability of these 

to other areas of their learning and lives. 
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Strand 2: Appreciation  

Film analysis 

 

Camera techniques. 

 

 

2.1 Observe high quality films by others, in 

order to experience excellence in the medium. 

2.2 Analyse the context in which the films are 

presented and promoted in the theatre. 

2.3 Identify genres of documentary film. 

2.4 Analyse both moving and still visual 

compositions by examining and discussing 

different camera shots. 

2.5 Critique what the art form is communicating 

and analyse the relevance and the 

appropriateness of the method of 

communicating. 

2.6 Analyse a narrative/story by looking at 

visual, sound, dialogue and editing structures. 

2.7 Contributes to a constructive appraisal 

of the work and to that of their peers  
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Strand 3: Making  

Sound recording. 

 

Observational filming. 

 

Scene from Stories We Tell (2012) 

Interviewing. 

Scene from The Empowerment Project (2014) 

Video editing. 

 

3.1 Navigate their way through the artistic 

process from beginning to end. 

3.2 Construct a narrative by arranging visual, 

audial and dialogue elements. 

3.3 Demonstrate skills acquired in throughout 

the project to deliver effectively in their final film. 

3.3 Make the most of interviews by creating and 

asking affective questions, listening intently, 

improvising and successfully recording their 

subjects dialogue. 

3.4 Create a storyboard that will guide the 

production stage of the project. 

3.5 Use camera phone technology to capture 

the elements of their film. 

3.6 Use a DSLR camera and tripod. 

3.7 Use movie editing software such as iMovie 

and Windows Movie Maker. 

3.8 Demonstrate a capacity to reflect on the 

process, drawing conclusions and indicating 

their relevance to the overall project – group 

discussions, reviews and presentations. 
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Strand 4: Exhibition / Screening  

 Promoting. 

 

Film poster of Man on Wire (2008) 

 

 Screening. 

 

4.1 Cooperate in planning, preparing and 

prompting a film screening. 

4.2 Confidence and professionalism in 

contacting liaising with school management and 

outside agencies. 

4.3 Effectively promote their film by utilising 

traditional and new methods of communication. 
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8. Assessment and reporting 

Formative assessment 

1, Analysing and discussing a documentary film: 

Throughout the course of the project students will be learning how to critically analyse, interpret and 

discuss documentary films. Each analysing activity will focus on a particular aspect of film-making 

which they will support their learning in that particular area. For example, they will learn to identify 

the subject matter, theme and mode/genre of a film and be able to discuss how visual, audial and 

textual elements are arranged to create different narratives and moods. 

 

Two screenshots from Ron Fricke's Samsara (2012) which illustrate contrasting uses of film-making techniques. 
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A method of assessing their level of critical thinking and articulation will come from handouts with 

questions as well as class discussions, which will ask students to describe what they are seeing and 

hearing in certain scenes in relation to elements such as camera angle, lighting, music and editing. 

In order to show a high standard of critical thinking, visual literacy and articulation of thoughts they 

will have to use a variety of words and phrases which they will learn when analysing a documentary. 

They must display an ability and a confidence to interpret creative elements into concepts, 

meanings and ideas through the use of written and spoken language. 

The results of these assessments will be reviewed in order to design more a effective teaching 

strategies in future classes and to identify students who need extra attention in this area. 

2. Creating and presenting a storyboard: 

Before students begin the filming stage of their project they will learn about storyboarding and how it 

is used as a method of planning and experimenting with ideas. After demonstrations and 

presentations on the subject they will be tasked with constructing a storyboard of their imagined film. 

It will be made on a large sheet of paper and consist of a sequence of drawings and descriptions 

that will illustrate the liner progression of potential scenes in their film. The purpose of this is to 

encourage students to fully visualise how their film will look before they being making it so as to 

provide clarity and confidence when they are gathering the different elements together. They 

storyboard will serve as a frame for which they can revisit and alter as their film develops throughout 

the project. 

 

                  Example of a storyboard. 
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After the students finish making their storyboard they will orally and visually present it to the class. 

The content of the storyboard will be assessed in terms of clarity and descriptive information – does 

it clearly describe a narrative and all the visual, textual and audial elements used to create this 

narrative? This will be assessed by looking at the detail of drawings, the use of colour and the level 

of detail in the annotations and written descriptions of each scene. 

The student's ability to orally present their work will also be assessed in this activity. A good 

presentation will demonstrate appropriate eye contact and animation (e.g. gesture, movement, etc), 

a clear and audible voice and the delivery is posed, controlled and smooth and conducted within the 

time assigned. The language used should be descriptive and relevant to the subject matter and the 

medium. All in all, the presentation will be assessed on how well the information is communicated. 

This assessment will provide a basis for which the next presentation activity will be planned. Any 

skills or knowledge that were inadequately displayed will be addressed in a subsequent lesson and 

students will have a chance to practice these skills throughout the project when they are tasked with 

presenting their updated and evolving work. 

3. Editing a film sequence: 

Editing will come at the later stages of the project when students have gathered the majority of the 

material for the film. It will involve them using a simple editing software such as IMovie or Windows 

Movie Maker. They will learn about filming through analysis of other work by film makers and artists 

and demonstrations on how to use the software. They will learn how editing is an important 

mechanism in conveying a information within the story. 

 

               Example of the Windows Movie Maker interface. 
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Summative Assessment 

Students will be graded at the end of the project by the quality of their short documentary film and 

their knowledge, skills and attitude demonstrated throughout the course of the project. 

The final film at the end of the course should bring all the relevant skills together with evidence of 

improvement and commitment observed throughout the course of the project. Assessment of the 

final product is based on the features of quality as they apply to the student’s application throughout 

the course. 

The individual’s contribution to this group based project is captured in the assessment of the final 

product and the screening of work. This is a culminating event that draws on the skills, knowledge 

and understanding gained through engaging with classroom activities, working collaboratively with 

peers and implementing what is learned creatively and effectively. 

Features of Quality: 

Features of quality which will be used to assess the students final work and their engagement with 

the short course are as follows: 

1.Attitude, Team Work and Collaboration (40%): 

Features of quality: Effective decision making, open discussion of ideas, compromising, 

engaging with each other, their subjects, guest speakers and visitors to the screening. 

Distinction: 

 Excellent skills in working with others are demonstrated and engagement with their subjects, and 

visitors to the screening is first-rate. 

 The finished film and contributions to the screening demonstrate an excellent level of engagement 

and participation in the short course. 

 Fully embraces the discipline of film, new skills and techniques and experimentation throughout 

the course of the project. 

Higher Merit: 

 Very effective skills in working with others are demonstrated and engagement with their subjects, 

and visitors to the screening is at a very strong level. 
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 The finished film and contributions to screening demonstrate a very high level of engagement and 

participation in the short course. 
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 Shows a very high level of embracing the discipline of film, new skills and techniques and 

experimentation throughout the course of the project. 

Merit:  

 Effective skills in working with others are demonstrated and engagement with their subjects, and 

visitors to the screening is at a high level. 

 The finished film and contributions to screening demonstrate a high level of engagement and 

participation in the short course. 

 Shows a high level of embracing the discipline of film, new skills and techniques and 

experimentation throughout the course of the project. 

Achieved:  

 Good skills in working with others are demonstrated and engagement with their subjects, and 

visitors to the screening is at a good level. 

 The finished film and contributions the screening demonstrate a good level of engagement and 

participation in the short course. 

 Shows a good level of embracing the discipline of film, new skills and techniques and 

experimentation throughout the course of the project. 

Partially Achieved: 

 Basic skills in working with others are demonstrated and engagement with their subjects, and 

visitors to the screening is minimal. 

 The finished film and contributions to the screening demonstrate some level of engagement and 

participation in the short course. 

 Shows a basic level of embracing the discipline of film, new skills and techniques and 

experimentation throughout the course of the project. 

2. Knowledge and Skills (30%): 

Features of quality: Ability to use sound and camera equipment and editing software. Ability 

Brainstorming, Storyboarding, Researching, Interviewing, 
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Distinction: 

 There is excellent technical ability displayed in the practical assignments and overall project. 

 Excellent at researching and gathering the visual, audial and textual elements for their film. 

 Excellent ability to use and understand certain techniques in recording and editing. 

Higher Merit: 

 There is very high level of technical ability displayed in the practical assignments and overall 

project. 

 Very effective at researching and gathering the visual, audial and textual elements for their film. 

 Very effective use and ability in understanding certain techniques in recording and editing. 

Merit: 

 There is high level of technical ability displayed in the practical assignments and overall project. 

 Effective at researching and gathering the visual, audial and textual elements for their film 

 Effective use and ability in understanding certain techniques in recording and editing. 

Achieved: 

 There is good level of technical ability displayed in the practical assignments and overall project. 

 Good at researching and gathering the visual, audial and textual elements for their film 

 Good ability to use and understand certain techniques in recording and editing. 

Partially Achieved: 

 There is some technical ability displayed in the practical assignments and overall project. 

 Adequate ability at researching and gathering the visual, audial and textual. 

 elements for their film 

 Some ability to use and understand certain techniques in recording and editing. 
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3.Creativity and Imagination (30%): 

Features of quality: Ability to analyse, identify and articulate modes and elements of a 

documentary film, originality of ideas, creativity in telling a story though visuals, audio, dialogue and 

editing techniques.  

Distinction: 

 Students demonstrate a strong and creative ability to critique and explain films shown in class with 

a convincing and in-depth analysis of content and an excellent interpretation of what is being 

communicated. 

 Insights are highly articulate and demonstrate excellent levels of clarity and originality. 

 Students show an excellent level of creativity, ingenuity and problem solving throughout the course 

of the project and in their final film. 

Higher Merit: 

 Students demonstrate a very good ability to critique and explain films shown in class with a strong 

analysis of content and a well-supported interpretation of what is being communicated. 

 Insights are very articulate and show strong levels of clarity and originality. 

 Students show a very high level of creativity, ingenuity and problem solving throughout the course 

of the project and in their final film. 

Merit: 

 Students demonstrate a good ability to critique and explain films shown in class with a very good 

analysis of content and a very good interpretation of what is being communicated with some 

supporting ideas. 

 Insights are articulate with high levels of clarity and originality. 

 Students show a high level of creativity, ingenuity and problem solving throughout the course of 

the project and in their final film. 
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Achieved: 

 Students demonstrate an ability to critique and explain films shown in class with a fair analysis of 

content and a good interpretation of what is being communicated. 

 Insights are reasonably articulate with some good evidence of original thinking 

 Students show a good level of creativity, ingenuity and problem solving throughout the course of 

the project and in their final film. 

Partially Achieved: 

 Students demonstrate an ability to critique and explain films shown in class with a superficial 

interpretation of what is being communicated, and there is some evidence of context analysis. 

 Insights are articulated at a basic level and demonstrate some level of original thinking 

 Students show an adequate level of creativity, ingenuity and problem solving throughout the 

course of the project and in their final film. 

Classroom-Based Assessment 

In addition, outline one Classroom-Based Assessment and the features of quality that will be used 

to make judgements about the quality of students’ work for this Classroom-Based Assessment. 

Classroom-Based Assessments are the occasions when the teacher assesses the students in the 

specific assessment(s) that are set out in the subject or short course specification. Junior cycle short 

courses will have one Classroom-Based Assessment and the student’s achievement in the 

Classroom-Based Assessment will be recorded on the student’s Junior Cycle Profile of Achievement 

(JCPA). 

From Process to Realisation 

This short course can be adapted to suit the Classroom-Based Assessment criteria outlined in the 

new Junior Cycle curriculum. One Classroom-Based Assessment that can be used is the visual art 

curriculum - From Process to Realisation. It's outlined as giving students an opportunity to experience 

an approach that reflects that of a practising artist/craftsperson/designer and in this case a film-maker. 

This short course will provide students with such a process in the form of the loose linear creative 

process of film production consisting of initial idea generation, to researching of the subject matter, 

filming and sound recording, editing footage and finally screening and promotion of the 



78 
 

final product. A visual art sketchpad/notebook/diary that students submit can be used to record initial 

ideas of narrative, theme, visual compositions of camera shots, research, experimental, exploratory 

and developmental work and processes. Students will also submit their realised work for assessment 

and their ability and engagement throughout the course will be monitored, including their ability to 

reflect on their own learning. 

Features of Quality: 

As outlined in the assessment guidelines for Junior Cycle visual art, students will be assessed using 

four level descriptors of achievement: exceptional, above expectations, in line with expectations, and 

yet to meet expectations. The following is an abstract form the Junior Cert Visual Art Assessment 

Guidelines: 

Exceptional: Describes a piece of work that reflects the Features of Quality for the Classroom-

Based Assessment to a very high standard. While not necessarily perfect, the strengths of the work 

far outstrip its flaws, which are minor. Suggestions for improvement are easily addressable by the 

student. 

 The work submitted shows an excellent use and understanding of elements of Visual Art. 

 The quality of development in terms of ideas and skills is excellent. 

 Evidence of engagement with the artistic process is demonstrated at a consistently high level 

throughout all stages of the work and in the reflection. 

Above expectations: Describes a piece of work that reflects the Features of Quality for the 

Classroom-Based Assessment very well. The student shows a clear understanding of how to 

complete each area of the task. Feedback from the teacher might point to the necessity to address 

some aspect of the work in need of further attention or polishing, but on the whole the work is of a 

high standard. 

 The work submitted shows a very good use and understanding of all five elements of Visual Art. 

  The quality of development in terms of ideas and skills is very good. 

 Evidence of engagement with the artistic process is demonstrated at a very good level throughout 

all stages of the work and in the reflection. 

In line with expectations: describes a piece of work that reflects most of the Features of Quality 

for the Classroom-Based Assessment well. It shows a good understanding of the task in hand and is 

free from significant error. Feedback might point to areas needing further attention or correction, but 

the work is generally competent and  
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 The work submitted shows a good use and understanding of all five elements of Visual Art. 

 The quality of development in terms of ideas and skills is good. 

 Evidence of engagement with the artistic process is demonstrated at a good level throughout all 

stages of the work and in the reflection. 

Yet to meet expectations: describes a piece of work that falls some way short of the demands of 

the Classroom-Based Assessment and its associated Features of Quality. Perhaps the student has 

made a good attempt, but the task has not been grasped clearly or is marred by significant lapses. 

Feedback will draw attention to fundamental shortcomings that need to be addressed. 

 The work submitted shows a basic use and understanding of all five elements of Visual Art. 

 The quality of development in terms of ideas and skills are basic. 

 Evidence of engagement with the artistic process is demonstrated at a basic level throughout all 

stages of the work and in the reflection. 

 

 

9. Inclusive assessment 

Inclusive assessment practices, whether as part of ongoing assessment or the Classroom-Based 

Assessment, are a key feature of teaching and learning in schools. Accommodations, e.g. the support 

provided by a special needs assistant or the support of assistive technologies, should be in line with 

the arrangements the school has put in place to support the student’s learning throughout the year. 

Where a school judges that a student has a specific physical or learning difficulty, reasonable 

accommodations may be put in place to remove, as far as possible, the impact of the disability on the 

student’s performance in the Classroom-Based Assessment. 

Accommodations which enable all students to access curriculum and assessment are based on 

specific needs. 

Comprehensive guidelines on inclusion in post-primary schools are available here and guidelines for 

teachers of students with general learning disabilities are available here. 
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Working Thematically: Students with learning difficulties may need a more focused thematic 

approach which will be introduced at the beginning of the project. Where other students will be 

encouraged to develop themes together as a group to demonstrate initiative and creative thinking, a 

more structured and guided approach can be put in place to assist other students. 

Prepare, engage and support:  Students with special educational needs should be given 

adequate information on the assessment criteria, marking schemes, required standard and, where 

possible, examples of assignments using different assessment methods, in order to provide them with 

clarity and confidence. For example, consider setting aside tutorials where students can discuss with 

each other and try out different assessment methods; or give students previous work (both good and 

poor examples) to assess, grade and discuss in order to help clarify the standard required. 

Teaching Strategies: Alternate teaching strategies will be implemented during lesson activities for 

students with special educational needs. Examples of specific teaching strategies are: 

 Activities are broken down into step-by-step stages that are described and demonstrated by the 

teacher. 

 Anticipating difficulties and intervening using positive interjections. 

 Allowing for enough time to finish each stage and provide plenty of opportunities for reinforcement. 

 Using pointing/other cues when possible to aid and illustrate learning. 

Communication: Any student with communication difficulties can be exempt from certain 

assessment criteria surrounding presentations, class discussion and writing tasks depending on 

weather these difficulties are oral or written. 
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10. Resources 

Equipment and materials: 

Camera phones, DSLR camera, sound recorder, tripods, PC/MAC, Windows Movie Maker/iMovie 

editing software. 

Presentations: 

PC/MAC, overhead projector, Internet access. 

Online resources: 

Youtube.com, Vimeo.com, Prezi.com 

Documentaries for analysis: 

His and Hers (2009) - Ken Wardrop, Older than Ireland (2014) - Alex Fegan, Advanced Style (2012) 

- Line Piloplyte, The Empowerment Project (2014) - Sarah Moshman, Cutie and the Boxer (2013) - 

Zachary Heinzerling, Samsara (2012) - Ron Fricke, Man on Wire (2008) - James Marsh, March of the 

Penguins (2005) - Luc Jacqet. 

Newspaper headlines for class discussions: 

http://www.bbc.co.uk/news/health-29569473 

https://www.theguardian.com/society/2013/may/22/women-men-mental-illness-study 

https://www.nytimes.com/2017/09/14/technology/nikon-female-

photographers.html?rref=collection%2Ftimestopic%2FWomen%20and%20Girls&action=click&conte

ntCollection=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=1

5&pgtype=collection 

https://www.nytimes.com/2017/09/19/t-magazine/fashion/extra-long-hair-

beauty.html?rref=collection%2Ftimestopic%2FWomen%20and%20Girls&action=click&contentCollec

tion=timestopics&region=stream&module=stream_unit&version=latest&contentPlacement=9&pgtyp

e=collection 

https://www.theguardian.com/lifeandstyle/2017/sep/23/to-my-fantastic-female-friends-i-owe-you-all-

so-very-much 

Artists: 

Pippaloti Rist, Michael Fortune, Philip Fogharty. 
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Appendix Two - Questionnaires and Focus Group transcripts 
 
Week One Questionnaire - 4/10/17 
 
Have you ever been involved in a group video/film project? 
Sarah: No 
Nina: No 
Susan: No 
Bella: No 
Jane: No 
Joan: No 
 
Explain how you would feel interviewing people like in the clips we just seen?  
Sarah: I'd feel very uncomfortable, but I'm happy to do it.  
Susan: I don't know because I've never done something like this but I have no problem asking questions.  
Bella: It would be nice because you can see people's opinions.  
Joan: I will be happy.  
 
Do you like working in a group?  
Sarah: Yes. We get to be social. 
Nina: No. Because I don't like it, I like doing by my own. 
Susan: No. I like working with my friends but not the others. Because they are annoying people, not 
nice... 
Bella: Yes. Because you get better ideas.  
Jane: Yes. Because it's easier.  
Joan: No.  
 
Are you looking forward to taking part in this project?  
Sarah: Yes. I want to see the end results.  
Nina: Yes. I think it's interesting  
Susan: No. I don't have any interesting about this project but I don't have any problem doing this.  
Bella: Yes. Because I have not done one before.  
Jane: Yes. Because this would be fun.  
Joan: Yes.  
 
What do you think you can contribute in a project like this?  
Sarah: Filming and sound microphone, voice thing. 
Nina: Editing and filming. 
Susan: I am good asking question at people. 
Bella: Ideas.  
Jane: I don't feel comfortable.  
 
Do you think it's important to tell stories about people like in these clips?  
Nina: No. It's their life and it's personal. 
Susan: Yes. People need to know. 
Bella: Yes. Because so it will be interesting. 
Jane: Yes. It's more information.  
Joan: Yes.  
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Week Four Focus Group - 23/10/17 
 
What do you think about this project being focused on women? 
Jane: Um… 
Sarah: I don’t like it 
Jane: Yeah. I’d prefer if it was more like more dif…like with boys as well. 
Bella: I think it should be open to all genders so we can get a point of view from each. To see how they 
see stuff, 
Sarah: Please don’t get offended. 
 
If you could think of a positive reason, what would it be? 
Sarah: I like the fact that it’s women, because all of us are women. 
Jane: And it you would be more comfortable with women. 
 
What do you think Susan? 
Susan: I don’t think we should focus on women, because not everyone focuses just on women. Because 
its mostly just about men. Not about the two genders. 
 
OK so you think its better to focus on two genders? 
Susan: Yes. 
 
But what effect do you think it has on you personally, not as a group, is it positive or negative? 
Jane: Its positive because like… 
Sarah: Like we are actually focusing on women this time than men. 
Jane: And you feel more comfortable with women as well than like men. 
Sarah: It really depends on who.. 
Jane: Like you wouldn’t feel awkward around women as much. 
 
Why do you think that is? 
Sarah: Cause its a boy haha 
Bella: I’m awkward around boys. 
Jane: And men are scary. 
 
You mentioned before that if you were to interview someone you’d be embarrassed? In general, not 
just you yourself, why do you think you’d feel embarrassed? 
Sarah: Well other people think about you. 
Jane: Cause like, you don’t really do that often. You’re scared maybe. 
Sarah: And it’s cause like I’m ugly so… 
 
What do you mean by that? 
Sarah: Cause you have a lower self-esteem, thats the thing. 
Jane: Because you don’t really do that in everyday life. You don’t go asking people, strangers questions 
like that, like you feel scared maybe, I don’t know. 
Sarah: Yeah. 
 
Susan what do you think? 
Susan: Because you are sitting in front of a camera which is not natural and you have to ask questions 
like you wouldn’t ask anyone everyday. 
Sarah: All the attention is on you. That’s then thing, because its scary. Imagine like messing up. 
 
Bella what do you think? 
Bella: I wouldn’t feel that embarrassed if it was an older person, like a teenager or someone… 
Jane: …because teenagers judge more  
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Bella: …or if someone is in like their early 20s, like yeah. Someones who’s in their late 30’s or 40’s or 
50’s. 
 
So you don’t care if they are older? 
Bella: Yeah 
Sarah: But, if its someone your age than, you know how like teenagers judge so easily. 
Jane: Because they judge. 
 
Do you think someone in their 20s would judge you? 
Jane: Not really. 
Sarah: Well they don’t show it. They just keep it in. But if your with a teenager… 
Jane: …20s is fine, but older people are fine. 
 
Do you think people get less judgemental as they get older? 
 
Jane: Yeah. 
Sarah: Yeah they just don’t care anymore. 
 
Do you think you’re judgemental? 
Jane: No 
Sarah: Yeah 
Bella: Yeah 
Sarah: What do you mean? Why are you saying no? 
Jane: Yeah 
 
So you are aware that your judgmental? 
 
Sarah: Yeah 
Jane: Yeah 
Bella: Yeah 
 
Do you think its a bad thing? 
Sarah: Yeah 
Jane: Yeah 
Bella: No 
Sarah: Theres a good way to it and a bad way to it. If someone is like tell me how you look then I’m 
judging them. 
Jane: If you’re taking behind their back, judging them like that… 
 
Do you think you do that? 
Jane: Not really no. 
Sarah: Not really. 
Bella: Yeah, Why you all lying? 
Sarah: If I don’t like the person. 
Susan: **Inaudible** 
 
…..So you think its like something you learn over time, how to not judge people. 
 
Do you think working in groups like we are, is it stressful? 
Jane: No, it’s easier, because you don’t have to do it by yourself. 
Bella: you get to create more ideas 
Sarah: You put three minds together, it equals one mind. 
 



 

85 
 

What about you Susan do you think its hard to work in groups, or is it easier? 
Susan: No like its easier if you like each other already, if its someone you hate you might not work as 
good because with their ideas you won’t respect the others. 
 
So you think it depends on the type of person. 
Susan: Yeah. 
Sarah: Oh yeah like Susan said if you’re like in a group with someone you don’t get along with,  
Bella: then you like you… 
 
Do you think its a good way to make you try and learn about the person? 
Sarah: No 
Bella: No 
Sarah: Once you hate someone … 
Bella: you hate them. 
Sarah: …. you ain’t. 
 
Do you think an older person would think that? 
Jane: Well yeah we all have different… 
Bella: They would hate the person but they just wouldn’t show it. 
Jane: They wouldn’t show it as much as we show it. But they would hate them… 
Sarah: ….there like whatever. 
Bella: But we would walk past them and we good give them dirty looks. 
Sarah: You just walk past them and give them dirty looks, thats it. 
 
Do you think you take that to heart more when you’re younger? 
Bella: Yeah 
Sarah: Yeah 
 
Are you aware of the way you like to work? Has this project made you think about that? Do you 
prefer working in a group or by your self and has this project made you think about that more? 
Sarah: Working on a project like this you have someone who supports you. 
Sarah: Yeah 
 
Do you think this project has made you think about that sort of stuff? 
Jane: Yeah 
Sarah: Yeah 
 
How so? 
Sarah: Like you do this and you think it’s bad and on the other side it’s not that bad. But the thing is you 
don’t know if they are lying or not. 
 
Jane what do you think? 
Jane: Not really. It depends who I’m working with. If its maths or something like that, then by myself but 
if it’s project filming then I’m better with two because it’s stressful doing it all by yourself.  
 
Everybody has to work in groups and then everyone sometimes has to work individually, do you know 
which you prefer, which do you feel the most comfortable in? Doing a group project or an individual 
project? 
Sarah: Group project. 
Jane: Group project. 
 
Bella what do you think? 
Bella: Group project. 
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Susan what do you think? 
Susan: Depends on the person I’m with. 
 
A couple of times we mentioned social issues in this project such as make up and do we need make 
up, things like that, just in general, do you ever consider these social issues, before? 
Sarah: Yeah. 
Jane: Like what? 
 
In this project we mentioned things about social issues like make up, like girls having to use make up, 
feeling like they have to, thats just an example, have you ever thought about these types of things 
before? Like how they affect you? 
Jane: Not really no. 
Sarah: I have because I’m a really deep person. 
 
So Julia you haven’t really? So do you think this project has made you think about things like that? 
Jane: What do you mean, I don’t get you? 
 
Thinking about social issues? Do you know what a social issue is? Bella do you know what a social 
issue is? 
Bella: No. 
Sarah: Ok, let me explain. A social issue is for example like girls have to wear make up to look pretty, 
have you thought no thats not good? 
Jane: I don’t care. 
Jane: No I’ve never thought about that. 
 
You’ve never thought about this before. 
Jane: Probably do, but don’t remember. 
 
Are you thinking about it now during this project? 
Jane: Sure? Yeah. 
 
What about you Bella? 
Sarah: You have, because we have been talking about it. 
Bella: Yes. 
 
What about you Susan? These kind of topics that we are talking about, have you ever thought about 
them before? In this kind of a way? 
Sarah: No.  
 
So do you think this project has made you think more about social issues? 
Susan: It’s made me see more. 
Sarah: I just think that I’m a really deep thinker.  
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Week Six Focus Group - 15/11/18 
 
So this documentary that we’re making, who would you like to see it? 
Jane: Just me 
Paige: The school 
Jane: Everyone in Ireland 
Paige: The school probably 
Jane: No, no, no, no, just me, just us. 
 
How come you don’t want the school? 
Jane: ‘Cause that’s embarrassing 
Susan: Just the class 
 
Why is it embarrassing?  
Jane: Because I’m in it. I don’t want to be in it. 
Erica: Because people are brutal 
Paige: Yeah we are scared we’d get judged 
Sarah: People will judge you 
 
I’m not saying yes or no to anything yet, I’m just saying, I just want to know why you don’t feel 
comfortable with anyone else seeing it? 
Jane: No 
 
What if it comes out really good? 
Jane: No, no, no, no 
Paige: I want the school to see it 
Erica: Noooo 
Paige: yeah it’s embarrassing, but like… 
Erica: If we could put in some comedy then yes 
 
What about anyone outside the school? People you don’t know 
Paige: My parents 
Jane: Not my parents 
Erica: I’d be ok if it was not a video of me 
 
Joan so you’re comfortable with anyone seeing it? Why? 
Joan: I don’t mind 
 
You don’t feel self conscious? 
Jane: Miss, are you going to show your video to your college thing? Because you can show it to your 
collage thing, I don’t care about that. 
 
But what if you’ve put in this big amount of effort and it looks really good, would you not be proud? 
Joan: and nobody gets to see it, just us so thats boring. 
Erica: When we see the end result we may make a different decision. 
Sarah: Yeah if it’s good, if its really good. 
Bella: and if I’m not in the video 
 
Susan you’re completely no, definitely not? 
Susan: just the class. 
Joan: Why? 
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Why not? 
Susan: Because I’m in it. 
Paige: No ones in it 
Bella: Teacher, everyone else can see if I’m not in it. 
 
But why are you afraid if someone sees it? 
Jane: Because I look ugly in it. 
Because what if it gets out 
They won’t care 
Erica: If it gets around to other schools. 
Joan: Who’s going to see it. 
Ok, ok I understand. 
Everyone will 
 
What about if it was like a film festival, and someone was like this is really good? 
Paige: Yes! No I completely agree, yeah do it. 
Erica: We don’t mind you having it. 
I’m not making this for me, you’re making art, so you want people to see your art. 
Erica: I doubt it’s going to be that good.  



 

89 
 

Week Seven Questionnaire - 22/11/17 
 
How did you feel before, during and after interviewing the person? 
Paige:  
Before - I felt nervous. 
During - I felt awkward, I felt like I was intruding and I was annoying. 
After - I felt normal,and satisfied. 
 
Erica:  
Before - Nervous, scared, slightly anxious. Nervous to talk to people. 
During - N/A 
After - N/A 
 
Nina:  
Before - Nervous. 
During - Awkward nervous. 
After - Normal good. 
 
Jane:  
Before - I was kinda scared and awkward, nervous. 
During - Embarrassed, and awkward, I laughed a bit. 
After - It was fun and I was comfortable. 
 
Bella: 
Before - Nervous at the start but after good. 
During - Normal. 
After - Satisfied, good. 
 
Sarah: 
Before - Nervous. 
During - Awkward. 
After - Wanting do more. 
 
Susan: 
Before - I feel weird. 
During - I feel awkward and silly. 
After - I felt awkward and weird. 
 
Joan: 
Before - Nervous. 
During - Okay. 
After - Relieved. 
 
Do you think it was a positive or negative experience? Why? 
Paige: A positive experience, due to me finally coming out of my comfort zone. 
Erica: I feel that it was a very positive experience because we learned many new skills and 
improved the ones we already had. 
Nina: Positive, because it was fun, and I wouldn’t be that shy. 
Jane: Positive, because it teaches you to be more comfortable with strangers. 
Sarah: It was positive, it helps you with your self consciousness. 
Susan: Negative because for it’s a mistake and I felt so awkward doing this. 
Joan: Positive, because it was fun. 
Bella: Positive, because your get to see peoples opinions. 
 
Have you learned more about your classmates during this project? Explain your answer? 
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Paige: They were comforting during the awkwardness of talking to strangers. Nobody judges 
you. 
Erica: During the planning stage we learned about….  
Nina: Yes, I learned what they like and that they are comfortable talking to each other then 
talking to strangers. 
Jane: People hate their voice and don’t like to be filmed. 
Sarah: Everyone thinks they don’t look good, and voice is not nice. No one judges you. 
Everyone is different. 
Susan: No, because I didn’t talk to them. 
Joan: Yes. Some mean ones are now nice. 
Bella: N/A. 
 
In your opinion, what is the most important and useful thing (skills/knowledge) that 
you’ve learned during this project so far? 
Paige: I leaned how to communicate easily with other people. 
Erica: Communication. Filming. How to approach people without intimidating them. 
Nina: I learned how to record well and to set up the scene. 
Jane: Asking good questions and talking clearly. 
Sarah: Listening/working together. 
Susan: How to work a camera. Being comfortable in front of the camera. 
Joan: To listen. 
Bella: New skills. 
 
What issue/topic have you thought about the most during thus project? Is this an issue 
you ever thought about before? 
Paige: Make-up. People’s opinions on makeup. 
Erica: What it’s like to work. 
Nina: It was a new thing to me. 
Jane: About spices. 
Sarah: Thought about superfans. 
Susan: The way of other people think about a blockbuster movies. 
Joan: Weather I will drop the camera. 
Bella: N/A. 
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Week Seven Focus Group - 22/11/17 
 
Can I ask, was the camera the biggest problem with this project? 
Paige: Yeah probably. And it was people that I didn’t know and I felt like I was intruding. Going 
up to their face with a camera and being like ‘hey I wan’t to interview you?’ 
Sarah: Nervous about talking and messing up 
Erica: I’m scared in case I do something incredibly stupid and it’s documented forever. 
 
Do you think any of it was a good thing? 
Erica: So you can look back on that stupid moment and tell yourself not to do it again. 
Susan: I agree. 
Paige: I don’t like my voice, I don’t like listening to my voice. 
 
What about looking at the footage? 
Paige: I don’t like my voice, I don’t like listening to my voice. 
 
Do you think it was a positive or negative experience? Why? 
Paige: Afterwards, I felt like I needed more answers. I wanted more information. It was a 
positive experience, because I was shy to go up and talk to people. I went outside my box. 
Jane: Positive, because it thought you to be more comfortable around strangers 
Susan: I’d say it was negative. I didn’t like being in-front of the camera. I just thought it was 
weird and I didn’t want to have this feeling again. 
Joan: Because I wouldn’t be shy to someone I know. 
 
Have you learned more about your classmates during this project? Explain your answer? 
Erica: I don’t think I learned a lot. In case we had to do more projects. Because someone was 
bad at interviewing people and someone was bad at taking pictures, you could switch roles. You 
learned that everybody was just as self-conscious as you. Cause nobody wanted to be on the 
camera at the start then we all just kinda got used to it. When we tried to figure out who was 
going to be interviewed or not. 
Jane: They think they are ugly. 
Sarah: Nobody judges you. 
Jane: I learned about people’s job, and they were nicer than I expected. 
Bella: They are more comfortable with us because we know each other. 
 
What issue/topic have you thought about the most during thus project? Is this an issue 
you ever thought about before? 
Bella: Interviewing people in the collage. Hearing other people’s opinions. 
 
How did you feel interviewing older girls? 
Bella: They tell you the truth. They are more honest. 
Paige: They are mature. 
Erica: They are mature. 
 
Did you like talking to them? Why? 
Paige: Yeah. They are experienced.….Because we never see them again. 
Erica: Yeah. If you talk to people the same age as you it can be more intimidating than people 
older than you. ….Yeah you are never going to see these people again, touch wood praise god 
we never do because that would be awkward. 
Bella: They understand.  
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Week Ten Questionnaire - 13/12/17 
 
What have you learned about yourself after doing this project? 
Bella: 
Skills: You should try out things more, try new things and sometimes take risks 
Social/communication: To not be shy around people your interview 
Confidence: Try feel confident while your explaining something so they will understand and 
believe. 
Motivation: Do what you feel is right 
Empathy/respect for others: Try to see how some people feel. 
 
Susan: 
Skills: I can draw, I’m organised but I don’t know my skills in this  
Social/communication: It’s easy to talk to the other people but it’s hard to talk about your 
opinion because not all other listen to you 
Confidence: I have no confidence in front of the camera or with other people  
Motivation: I didn’t feel motivated really, I just wanted to get the job done to be finished with it 
Empathy/respect for others: I respect others but I don’t get respect from others and that drive 
me crazy  
 
Paige: 
Skills: Use of camera. Better at editing  
Social/communication: I am able to talk to people without being as shy  
Confidence: To edit, use a camera and come up with ideas In front of a camera  
Motivation: More hard working  
Empathy/respect for others: I am more able to respect people’s opinions  
 
Sarah: 
Skills: I learnt that everybody is very insecure about themselves  
Social/communication: Its not so awkward talking to strangers like I thought it would be  
Confidence: I’ve become a confident person I can talk to strangers for the first time  
Motivation: After this I’ve learnt when I want to be lazy il be lazy and when I want to do 
something  
Empathy/respect for others: I’ve learnt to respect people but I’ve learnt that people won’t 
respect you  
 
Nina: 
Skills: I got better at recording and more motivated  
Social/communication: I got more confident and I’m not that shy anymore  
Confidence: I’m more confident now  
Motivation: I got more confident now  
Empathy/respect for others: I respect others opinions  
 
Jane: 
Skills: Nothing 
Social/communication: I learned to talk to people before making decisions  
Confidence: I got use to my voice before I hated my voice  
Motivation: that at the end it will be worth it 
Empathy/respect for others: that we should listen to others and listen to their decisions  
 
Joan: 
Skills: I am good camera woman  
Social/communication: I don’t feel comfortable talking to strangers  
Confidence: being in videos/films 
Motivation: Sometime I’m lazy  
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Empathy/respect for others: I’m respectful to people I like it’s important to learn to be 
respectful  
 
 
How do you feel about the film you made? 
Bella: I feel happy about it  
Susan: I made a documentary with my friend and work hard, I wanted to show people that 
being a super fan is ok. I felt terrified making this. 
Paige: It is very well made. 
Sarah: I would like Mr. Murphy to see this film (shhhh). 
Nina: I like the film and I think it’s very good. 
Jane: I think the film is alright. We need more questions. 
Joan: Good, it’s interesting to watch and fun to make. 
 
Are you proud of your film? 
Bella: Yes. 
Susan: I don’t know. 
Paige: Yes 
Sarah: N/A 
Nina: Yes, I am. 
Jane: Yes, because I tried my best. 
Joan: Yes. 
 
If you had time would you like to do more work on it? Why? 
Bella: no it’s fine  
Susan: No because I don’t want to. 
Paige: Get to talk to more people and film better cut-aways. 
Sarah: N/A 
Nina: Yes, I think I would add more pictures or trailer. 
Jane: Yes, because our video doesn’t have enough questions. 
Joan: Yes, because it’s fun to make. 
 
Do you think younger girls might befit from the message you are telling? How so? 
Bella: Yes. 
Susan: I don’t really know, but most of the younger generation watches things on YouTube. 
Paige: It could show they have a voice no matter the circumstance. 
Sarah: N/A 
Nina: Yes because some girls are not themselves in the group of some girls just to fit in and be 
liked. 
Jane: No, because it’s all about food. 
Joan: No, some don’t listen but are willing to listen to people close to their age. 
 
Who would you like to see your film? 
Bella: Principal  
Susan: The principal, Mr. Revill, no pupils of the school!!! 
Paige: Principal, Limerick school, other schools across Ireland. 
Sarah: N/A 
Nina: Only the principle and maybe a few friends. 
Jane: No one because it’s kind of embarrassing, but if I had to pick, then I would like Mr. 
Murphy to see it (but don’t tell him). 
Joan: Anyone, don’t mind.  
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Week Ten Focus Group - 13/12/18 
 
What have you learned about yourself doing the project? Do you think you’ve learned a 
lot about yourself? 
Jane: No 
Paige: About myself, I’m less camera shy than I was before 
Sarah: No 
Joan: Teacher, well I like being independent. I’m not able to work independent. 
Nina: Yeah 
 
Just about you as a person? Something like your personality, things like that? 
Sarah: No 
 
Are you extraverted or introverted? Do you know what that means? 
Jane: No 
Sarah: No 
 
It means do you like being around loads of people? Or do you prefer doing things by 
yourself? 
Sarah: Oh, I like being around people 
Paige: I like doing things myself. 
 
But did you think about that during this project? 
Joan: Oh teacher, well I like being independent. I’m not able to work independent. 
Bella: I’m the same 
 
Well its a difficult project to work by yourself on? Do you think? 
Paige: Yeah 
Jane: Yeah 
 
Some people prefer working by themselves. 
Joan: No, I don’t. 
Paige: No one would be able to do this on their own. 
 
Do you think someone had to take the lead for this project to work right? 
Paige: Yeah 
 
Did that make you think about if you like to be a leader or you like to fall back? 
Bella I’m a leader. 
Joan: I like to fall back. 
Paige: I like to fall back.  
Sarah: I like to fall back.  
Nora: Fall back 
Jane: What does that mean? I like being a leader 
Sarah: No if you’re a leader and you mess something up then all the blame goes to you.  
Paige: you get the blame. 
Nina: yeah 
 
Is that the only thing holding you back from being a leader? 
Paige: Yeah, and I don’t have the confidence to be a leader. 
Bella: I like being a leader. 
Jane: I do 
 
There are some people who just naturally fit into the role, and you just took the project 
and you were like this is where we’re going to take it. Because it is hard to. Yours 
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(sprinkle of spices group) was a little bit difficult because I don’t think the three of ye, 
any of ye took a leadership role. 
Sarah: Yeah, no one did. 
Jane: Yeah 
Sarah: I had to be a leader to be honest. 
 
That’s normal someone could take the lead in one project and someone could be not 
good at taking a lead in a different type of project. 
 
Social communication, did you learn a lot about yourself, that way? 
Jane: No 
Paige: No 
Susan: Yes 
Sarah: No, I mean talking to strangers 
 
Sound of intercom. 
 
Are you proud of your film? 
Paige: Yeah 
Sarah Yeah 
Joan: Yeah 
Bella: Yeah 
Jane: Yeah 
Nina: Yeah 
Susan: Why?  
 
What do you mean why? I think you did a great job you should be happy. 
Joan: you make people want to watch Lord of the Rings. 
 
Exactly, that’s a good outcome. 
Jane: And your voice didn’t sound like a man. 
Sarah: You, sound how you sound now 
 
No, it doesn’t. Nobody’s does. 
Joan: Teacher, my voice sounds like a man. 
 
In audible chattering. Me talking over students. 
 
Why are you proud of it? 
Bella: Because, I put lot of work into it 
Sarah: It looks nice 
Jane: Well you made the editing nice 
Paige: It would have been better if we worked more as a team. I like the way we split into 
groups. 
Jane: Yeah 
OK 
Sarah: If we made like, one whole documentary. 
Bella: If we just made one then it would come out nicer. 
 
If we made one though do you think it would be hard, theres a lot of people to do a lot 
of…. Like we don’t have enough cameras. 
Sarah: We used one camera and just worked together. 
Julia: One person has one main job to do. 
 
The problem is one person will have to do all the work then. The reason why I…. Is to 
make sure everyone did a bit of work. 
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Sarah: yeah, but then thats fair to everyone, if one person is assigned to one job. 
But if you we’re working on one documentary. I’d only have one camera, two cameras 
and a director and then there’s four people who didn’t have anything to do. 
Bella: People have their phones. 
Joan: Teacher, you see how some people did about spices, and some people did about make 
up, I think like different people should, how would I put this now, you know how some people 
cook, I think some people should. 
 
So now you’ve seen it you’re thinking of new ways you could do it again? 
Joan: yeah 
That’s grand. That’s perfect. This is the first time I’ve ever done this so it’s good to know 
what’s the best way to do 
 
Do you think younger girls might benefit from what you are telling them? 
Jane: No 
Paige: Yes 
Bella Yes 
Nina: Yes 
Joan: Ish, kind of 
Sarah: No. I don’t think so. 
 
Why not? 
Sarah: because do you really think people are going to 
 
Do you think they should take it seriously? 
Joan: yeah I think they should 
Sarah: Yeah they should but they are not 
Bella: Why? 
Jane: Because some of them just want to do their own thing. 
Sarah: That’s what I’m saying. 
Some of them want to do their own thing. 
 
But how do you think watching that film would help them? 
Bella: It would give them ideas 
Paige: It could help them have a voice no matter what, as in we had from cultural food to the 
end of the spectrum which was superfan , and then people are more interested in different 
things people are more interested in cooking, people are interested in watching TV, people are 
interested in doing make-up. So it was all basically the same thing even though they were 
opposite ends. So it would help kids have a voice I guess. 
Jane: I don’t know. 
 
Jane what do you think? 
Jane: What? Oh that thing. I don’t know. 
 
So you don’t think it would have an effect on a young girl that’s coming into secondary 
school? 
Jane: Oh like our documentary?  
Sarah: Our documentary? 
Jane: I don’t think so 
Sarah: I don’t think so.  
 
Why not? 
Jane: Because, cultural food, I don’t think young kids would be interested in that. 
 
But in general, the whole lot together? All the chapters. 
Jane: Oh yeah, then yeah. 
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Why do you think? 
Jane: Because, the make-up, there’s questions. I don’t know because there’s more pressure in 
secondary school than college. 
 
Do you think it’s good, that it’s nice to hear girls that are not that much older than them 
talking about this stuff? 
Jane: Yeah 
 
What do you guys think? Susan, what do you think your documentary, do you think it 
would be nice, a girl a bit younger than you watching that? Do you think it would help 
them? 
Susan: I don’t know. 
 
What do you think Nora? 
Nina: I think they will like them, like to, that will inspire them to watch Lord of the Rings. 
 
OK, so it will just inspire them to watch the movie? 
Nina: Yeah. 
 
What about, anything else? Remember the message. 
Nina: Yeah it’s ok to be different. Some girls are not the other girls so they are like trying to fit 
in, to be not themselves, and that it’s like ok to show yourself and I think everyone should 
express your opinion. 
Very good point. So like you don’t always. Yeah we were talking a lot about make-up and 
stuff but some people mightn’t be into that at all, 
Nina: yeah 
It mightn’t apply to them so everybody has something they are really interested in a 
passionate about,  
Nina: yeah 
and it’s good to express it and not feel ashamed by it. OK so maybe that’s a good 
message for younger girls coming in to secondary school, that they don’t have to 
pretend to be anything that they are not.  
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Closing Questionnaire - 18/12/17 
 
How would you feel about interviewing someone for a documentary? 
Paige: I would feel less nervous. 
Sarah: I feel more comfortable. 
Nina: I would be quite comfortable. 
Susan: Weird if it’s someone I don’t know. 
Bella: Not as nervous 
Jane: I would be less shy 
Joan: Okay 
 
Do you think it benefited you that this project was focused on women? 
Paige: Yes. It opens your prospective, as a female I found it extremely helpful to understand 
other people’s opinions. 
Sarah: Yes. Because you feel more, you can relate to them more than men. 
Nina: Yes. Because it’s about make-up, cooking…. 
Susan: Yes. I don’t know. 
Bella: Yes. Because people will I know people feeling. 
Jane: Yes. We found out more about women. 
Joan: Yes. Because I am a woman. 
 
What did you think you contributed (gave) during the documentary project? 
Paige: Ideas, skills, creativity. 
Sarah: I gave a lot of effort and I came out of my comfort zone. 
Nina: I got better at filming and research. 
Susan: I did the research. I did do the interview. 
Bella: N/A 
Jane: I helped film. 
Joan: Happiness. 
 
Do you think it’s important to tell stories about people like in a documentary film? 
Paige: Yes. It’s just you can learn so much from a five minute video about a certain topic. 
Sarah: No. Because it’s not from your point of view, so it’s difficult to show what others are 
feeling. 
Nina: No. I don’t know. 
Susan: Yes. Because people need to know. 
Bella: Yes. People’s opinions matter. 
Jane: Yes. Because it will be more interesting than reading something. 
Joan: Yes. 
 
Out of 10, rate your stress/confidence levels during each stage of the project? 
Idea Generation 
Paige: Stressed = 6   Confident = 5 
Sarah: Stressed = 7   Confident = 7 
Nina: Stressed = 8   Confident = 8 
Bella: Stressed = 7   Confident = 9 
Jane: Stressed = 3   Confident = 9 
Joan: Stressed = 6   Confident = 5 
 
Research 
Paige: Stressed = 4   Confident = 7 
Sarah: Stressed = 5   Confident = 6 
Nina: Stressed = 3   Confident = 10 
Bella: Stressed = 9   Confident = 9 
Jane: Stressed = 6   Confident = 4 
Joan: Stressed = 5   Confident = 5 
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Filming 
Paige: Stressed = 8   Confident = 4 
Sarah: Stressed = 8   Confident = 5 
Nina: Stressed = 6   Confident = 9 
Bella: Stressed = 8   Confident = 9 
Jane: Stressed = 8   Confident = 3 
Joan: Stressed = 2   Confident = 9 
 
Editing 
Paige: Stressed = 3   Confident = 9 
Sarah: Stressed = 2   Confident = 7 
Nina: Stressed = 5   Confident = 10 
Bella: Stressed = 8   Confident = 9 
Jane: Stressed = 2   Confident = 8 
Joan: Stressed = 3   Confident = 9 
 
Screening  
Paige: Stressed = 2   Confident = 8 
Sarah: Stressed = 7   Confident = 5 
Nina:  Stressed = 9   Confident = 6 
Bella: Stressed = 9   Confident = 10 
Jane:  Stressed = 9   Confident = 1 
Joan:  Stressed = 5   Confident = 10 
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Appendix Three - Daily and Weekly Reflections 
 
Lesson 1 (Introduction) - 4/10/17 
Very lively, chatty class. 
They all get on very well and appear very confident. 
Joan and Bella talk a lot. 
Sarah - quietly confident. 
Jane - quiet. 
Nina - quiet. 
Susan - confident/different interests to the others. 
Erica and Paige - work well together seem to be the most engaged in class. 
They wanted to talk about body issues. 
Some seem uncomfortable approaching people and showing people their work. 
 
Lesson 2 (idea gerneration) - 11/10/17 
Nina and Susan are much quieter than the others. 
Idea generation + brainstorming - some express a lack of confidence thinking of ideas but they all put 
effort in. 
 
Lesson 4 (storyboarding/researching) - 15/10/17 
A few times they mentioned how uncomfortable they were - Jane said she would be embarrassed asking 
questions. 
Paige is interested in make-up - why? 
Sarah mentioned before she was very interested in skin… 
Students are unable to realise or visualise their film in terms of a story. Activities need to be more 
tangible.  

 
 
Lesson 5 (storyboarding/researching) - 18/10/17 
Sarah, Jane and Balla all made excuses not to use family members for interview. 
They are very apprehensive about interviewing. 
Susan is interviewing a friend - feels more comfortable with this than strangers - she is more 
comfortable talking to students (same age). 
 
Lesson 6 - 23/10/17 
They were very uncomfortable being filmed themselves, wouldn’t let me see the footage they shot. 
Very self-conscious. 
They liked the cultural association article - made them think about how it relates to them. 
 
Lesson 7 (researching) - 25/10/17 
Bella and Joan were commenting on the article about African cuisine, they were relating it to 
themselves more than the others. 
Nina seemed like she wanted to have more input in that. 
A lot of the girls have multicultural backgrounds and are interested in talking about that, more than the 
women/girl’s issues. 
They again showed how self-conscious they were on camera (Erica, Bella). 
Nina and Susan are very happy with their roles. 
 
Lesson 8 (filming) - 8/11/17 
Brought them out to NUIG to interview collage girls - Bella, Jane, Sarah and Paige 
They were very apprehensive at first, but it happened very quick that they didn’t have enough time to 
dwell on it. 
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Sarah was worried about getting her words mixed up. 
I approached the collage girls (students were uncomfortable doing that). 
Once we got the first interview out of the way they began to relax more and enjoy it 
I think they really noticed the open, non-judgmental and confident attitude of the college girls and 
they’re willingness to participate and be on camera 
Students seemed very uncomfortable interviewing people about spices and food. They didn’t make the 
most of the opportunity and weren’t listening actively 
 
Lesson 9 (reviewing/filming) - 12/11/17 
Students feel more comfortable filming in class… 
Nina is very positive after coming in with footage and is proud of her work. 
Sara, Jane and Bella still have nothing produced. 
interviewing is the biggest issue in this project. 
 
Lesson 10 (reviewing) - 21/11/17 
Susan looked very concerned by the thought of others seeing the film. 
Many of the girls are particularly concerned by the film being shown in the school - my original 
intention. 
Joan and Paige were the most positive and Paige showed interest in it being shown at a festival. 
They all mentioned social media. 
I think the permanence of having footage ‘out there’ is very daunting to the students - it could target 
bullying. 
 
Lesson 11 (reviewing/editing/filming) - 26/11/17 
Susan was very uncomfortable showing the other class her footage but agreed. 
Everyone watched intensively and some complimented them, they seemed to respond well to this. 
They’ve finally uploaded their footage so their stress levels and attitude are more positive. 
Got Paige and Joan out to film cutaways with the mirror in bathroom, they seemed a little self-
conscious, but did it and were pleased with the result. 
Sarah, Jane and Julia showed me their footage and Sarah was very negative about it saying how the 
others were better…. They are less committed and the most self-conscious. 
 
Lesson 12 (reviewing/editing/filming) - 29/11/17 
Overheard Paige talking about some girls catching them filming in the bathroom. 
Susan is very negative about project, but I think she enjoyed talking about her interests. 
Joan had some interesting opinions about how some people she thought was mean are now nice. 
 
Lesson 13 (editing) - 29/12/17 
Only Paige and Nina in. 
Had them paper edit their films. 
Had discussion with them about filming in NUIG and filming collage girls and how they felt when they 
seen girls from school. 
Editing task really made them think about the core message of their film. 
They were being particularly reflective on the message as they tried to put together a coherent dialogue 
from the footage they gathered. 
Disappointed the other students weren’t in as it was a very successful class and I think it was crucial to 
the students thinking far more deeply about the relevance of the issues that they have been looking at 
over the past few weeks. 
 
Lesson 14 (reshoot/filming - extra long class) - 3/12/17 
Reshot Spices footage. Brought all students with me. 
Seen it more as a treat and didn’t use the time well. 
Erica, Paige and Joan took control over asking questions and filming. 
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Shot Lunch Ladies film. 
Erica Paige and Sarah worked the most on this film. 
I could see their knowledge and skills accumulated working on and reviewing other work shooting this 
film. 
 
Lesson 16 (editing) - 6/12/17 
I asked Susan and Nina to help the others finishing up their films by giving opinions. Susan did not 
wasn’t to help say that she was finished hers and didn’t care about the other films. Nina was much more 
open to helping the other groups. 
 
Lesson 17 (reviewing/editing) - 10/12/17 
Students viewed final piece together in class. 
They all watched intently but were very giddy when they see or heard themselves.  
Sarah asked me to remove certain parts where she was in. 
Paige and Jane asked if they could add some bloopers in. 
They were all generally positive about the results and were impressed with what the editing achieved. 
 
Jane, Bella and Sarah were concerned with their pieces lack of clarity and focus…. I think this was made 
clear to them upon viewing the film next to the other pieces…. seeing their work as a finished product 
made them want to work on it more. After discussion they realised they didn't not work coherently 
together and no one took the lead in their project. 
 
Screening - 13/12/17 
Susan was visibly uncomfortable when her film was shown. By the third time she stood behind the 
projector. 
I saw none of the other students make fun or give any negative comments other than on their own 
appearance in the film. 
Most students were visibly pleased receiving praise from the teachers who came to see the film. 
Susan asked if she got an A for the project 
The other girls also asked this.  
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Appendix Four - Tutor Feedback 
 
18/10/17 
 
Your approach to planning is thorough and considered. It is clear you devote time to this aspect of your 
practice and this was obvious in the lesson today with ample resources and presentations prepared in 
advance. 
 
You selected a YouTube clip of Toy Story storyboard to illustrate storyboarding and although you 
explained that this is specifically storyboarding for animation, it was confusing, as the approach to 
storyboarding being asked of students was quite different. While acknowledging its partial relevance, it 
was a bit distanced to the practical application that followed. 
 
Students drew a blank when presented with blank A3 paper on which to design their storyboards – a semi-
structured template hand draw in advance onto these working sheets along with bulleted prompt 
questions to guide students would have been highly effective and would have served well in focusing 
attention more readily. Instead you had to work harder to recap and reiterate earlier content. 
 
Ultimately, planning needs to become more ‘real’ and true to the actuality of each proposed film 
endeavour. I suggest you adopt a unique approach to planning - devise large wall-mounted planning 
charts and timelines, allocate roles and responsibilities and most essentially arrange and set real dates 
and times for filming. Without this physical representation of the project timeline students will remain 
removed from the activities. Plan together and embrace the filming and fieldwork heart and soul of this 
project with immediate effect. 
 
Planning needs to account for the research element of the proposed interview subjects – (referred to in 
subject knowledge and curriculum above) – this should equally inform the types of questions students 
will need to prepare for interviewing their chosen female figure.  
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Appendix Five - Assessment of Student Work 
 

Subject: Art  

Scheme Title: Real Stories on Screen.  

Year Group: 2nd Year  

Teacher: Niamh O’Toole  

 Attitude, Team 

Work and 

Collaboration 

40%  

Knowledge, 

Understanding 

and Skills 30%  

Creativity and 

Imagination 

30%  

Final 

Grade  
Comment  

Joan: 76%  
 

59% 70% 69% Strength: Good ability using camera equipment. 
Hard working. Good creative ability. Willing to try 
something outside of comfort zone. Willing to help 
others and worked well on a team.  
Weakness: Struggles to focus in class.  

Bella: 53% 67% 63% 60% Strength: Good ability using camera and devising 
questions. 
Weakness: Poor attitude in class. Sometimes 
disrespectful to others and teacher. Poor listening 
ability. No initiative. Distracted by others around 
her.  

Sarah: 59%  
 

70% 62% 63% Strength: Pushes herself (in the instance of 
interviewing people). Good creative ability and 
generating idea. Displayed a level of maturity 
when discussing topics in class. Good camera 
work.  
Weakness: Lost motivation early on and so I don’t 
think full potential was reached. No initiative.  

Jane: 54% 63% 60% 59% Strength: Confidence speaking in class. Showed 
a good ability to edit dialogue and problem solve. 
Weakness: Poor attitude in class. Sometimes 
disrespectful to others and teacher. Constantly 
answers back when being pulled up on behaviour. 
Disrespectful to others ideas. Unwilling to work 
outside comfort zone. Distracted by others around 
her. No initiative.  

Nina: 70% 68% 65% 69% Strength: Excellent camera and directing ability. 
Good knowledge of the film-making process. 
Showed a good level of maturity, reflection and 
understanding of the story telling aspect of the 
project. 
 
Weakness: Needs to be more confidence 
speaking up and adding her own ideas.  

Susan: 60% 85% 60% 68% Strength: Good technical abilities and confidence 
in idea. Excellent editing ability and pushed herself 
to try digital editing. Excellent initiative. Attentive 
listener and adaptable interviewing skills. 
Weakness: Poor attitude towards the collaborative 
element of this project and unwilling to help others 
with their work. 
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Erica 56%  70% 85% 69% Strength: Excellent creative ability. Confidence in 
interviewing skills. Good idea generation. 
Weakness: Poor attendance. Struggles to stay 
focused and is easily distracted.  

Paige: 90% 86% 75% 85% Strength: Showed a high level of maturity, 
reflection and understanding of the story 
telling/message conveying aspect of the project. 
Took leadership and ownership of her film and 
worked hard throughout. Showed great passion for 
this project. 
Weakness: Could allow for more collaboration 
with others and falling back to allow for others 
ideas to come through. 

 

  



 

107 
 

Appendix Six – Letters of Consent 
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